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ABSTRACT

The study findings reveal that most public univigrsiudents apply for loans because of
poverty. Other students apply for the loans becafs&eaknesses in student loan
administration, fear to lose their money and follogvfellow students who are getting
money from student loan scheme. Graduates faigpay student loans because of not
being aware of loan recovery mechanisms, not kngwhat signing of loan application
forms with loan guarantors, District CommissionersAgistrates has to do with
repayment of the loan. Other factors behind ga#ekl student loan non —repayment are
lack of loan repayment details, absence of wellldsthed loan administration structures
in colleges / universities, failure by Public Unisgies Students Loan Trust to trace and
track graduates, weak legal system, lack of geness in student loan administration,
low monthly salaries, graduates not aware of lbaneficiaries who had repaid their
loans, huge responsibilities, unemployment, nargura feeling that public tertiary
education be provided freely, lack of saving c@iurthange of professional career and
taking advantage their guarantors could not bedaskeaepay the loans. Categorically,
the factors that make graduates fail to repay stidans have to do with both the clients
and the system dealing with administration of stid@ans. Graduates are to some extent
justified for not repaying the loans hence cannbbly be blamed for the loan non —
repayment. PUSLT is also to blame for the loan mepayment. So student loan scheme

policy reformation should deal with both the syst@md the clients

vii
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CHAPTER ONE

INTRODUCTION

1.1 Chapter Overview
This chapter discusses background to the probleckdsound to student loans, student
loans in Malawi, statement of the problem, purposthe study, research questions and

significance of the study

1.2 Background to the Problem

Higher education development worldwide at the ngrof the 21 century has witnessed
drastic challenges. Such challenges range fromrdafolity and access, financial
austerity, faculty recruitment and retention, hasMund higher learning institutions for
the improvement of physical facilities and subgtdlytincreased enrolments (Atuahene,
2007; SARUA, 2010). While these challenges poseriass threat to the development of
quality higher education, there is no other chgéethat affects the core of institutions
than that posed by financial stringency (Johnstd®98). In this regard, governments
and policy makers as well as educators have desélgpagmatic policies to address
problems faced by institutions of higher learnifge seriousness of financial stringency
is addressed in a report issued by the World BaNESCO (2000), which posits, “The

lack of sustainable financing therefore continwesnit enroliment growth and to skew



higher education towards low-cost and low-qualityggams”. Funding tertiary education
has become a crucial challenge for governmentsicypaiakers and university
administrators. According to Johnstone (2004),ftimelamental financial problems faced
by institutions of higher learning stem from higidaever- increasing costs per student as
well as pressure emanating from increasing ennaigngarticularly in areas where high
birth rates are coupled with rapidly increasingpgamtions of youth finishing secondary

school and have legitimate aspirations for sontetgreducation.

In developed countries, while governments prowsdene resources to finance higher
education, there is a continuous effort on the phuniversity administrators to mobilize
and diversify resources to supplement what goventsngrovide. In the most advanced
countries, there has been an upsurge in the defoapalicy restructuring to reduce the
over-reliance on the federal and central governmémtfinancing higher education. At
the same time, there has been a gradual shift fnmwision of free higher education in
countries to a system of cost sharing where stgdemtribute towards their education
(Atuahene, 2007). In developing countries, severalip budget constraints, profound
overhaul of education systems and attempts to basgen on public budgets have
necessitated the introduction of student loans rgppd recover the costs, increase
revenue base for expansion of education while etsime time providing opportunities
for poor segments of the population to access hitghels of education (Kietav et al,

2003; SARUA (2010).



Cost sharing in the form of student loans ensuras the cost of teaching and learning
instructions are borne by both the governmentsstindients (Ziderman, 2005). To policy
makers, student loans help governments to soham@erof pressing policy problems. In
addition, funds generated through student loans h&p in the expansion of the
university system hence accommodating the on- gmicrgases in the social demand for
the tertiary education (Ziderman, 2004). Accorditty Psacharopoulous, Tan and
Jimenez (1987) cited in Ziderman (2004), effectest sharing liberates some resources
from the tertiary sector that may be used in axfagreater priority for society both
outside and within the education sector and notallsic education since it has higher
social returns The revenues that could be reatisenigh effective cost sharing may be
used to expand the public universities .This exjganay result in increased enrolments

in the public universities (SARUA, 2010).

Higher education is bestowed with monetary benaiitsh as better paying jobs, better
job opportunities, higher lifetime earnings and rononetary benefits such as improved
social status, prestige linked to education credsnand improved quality of life due to
better nourishment (Johnstone, 2002; Woodhall, R004hese benefits provide a
pervasive economic argument that student loansaapzofitable private investment
offering graduates higher private rates of retu(dgoodhall, 2004). As such, the
numerous private benefits of higher education aegruto individuals provide a
justification on the need for the loan beneficiarigho in the case of Malawi are the
graduates who benefited from student loans to @ak lheir loans. The rationale for a

need for students to pay back their loans can bar®d up in the slogan of the first



student loan program in Latin America: The Instt@olombiano de Credito Educativo y
Estudios Tecnicos en el Exterior (ICETEX) in ColomWe lend to the student and the
professional pays us back.”(Woodhall, 2004). Iitespf the fact that student loans have
higher private returns accruing to graduates, yr&todent loan schemes across the
globe have suffered from high rates of non- repayniéohnstone, 2008). In some loan
schemes such as the Kenyan Student Loan program,Id&n non — repayments have
resulted in student loan schemes incurring mas$azs and being discontinued. Worst
still, massive student loan non-repayments haveentiagl loan schemes to be abandoned

(Johnstone, 2002; Otieno, 2004).

1.3 Background to Student Loans

Student loans in many countries have been implezdebhecause public spending on
education has typically represented a single largleare of the national budget amidst
budget constraints (Mingat et al, 1985). For insgann Malawi a second chunk of the
national budget in 2010 was allocated to MinistifEducation, Science and Technology
(Minister of Finance Budget Statement, 2010). Niénetess, a huge portion of recurrent
costs on education has been going to tertiary didunckevel (GoM/ World Bank, 2006).
As of 2007 / 2008, the recurrent expenditure pggilgn primary education in Malawi
stood at MWK 3,000 (U$21.50) representing 8.3%hef GDP per capita. At secondary
and tertiary levels, the recurrent expendituregtedent was MWK 30,300 (U$215) and
MWK 136,500 (U$975) representing 83% and 2,147 %tle GDP per capita
respectively (GoM/ World Bank, 2006). The huge reent expenditure per university

student was due to the fact that Malawi has a gemgll university student population



which does not help to reduce unit cost by econsmiescale (World Bank, 2010). Apart
from budget constraints, Negash et al (2009) atbakeimplementation of student loans

in some countries has been due to high costs paeIst.

In the majority of African Public Universities, stent loans in the form of cost sharing
was adopted in the late 1980s and early 1990s becal financial austerity which
cropped in as a result of economic crisis. The bamhind this cost sharing was to
generate the much needed extra income to mitigatéinthg government funding to
universities and to increase revenue diversifica{ididerman, 2005). The question one

can ask is: when did student loan schemes begin?

In some countries, small- scale loan schemes dtadme 60 to 70 years ago. However,
loan schemes were introduced on a large scaleit9b0s and 1960s in many developed
countries such as Canada, Denmark, Sweden andnitedlbtates of America and a few
developing countries such as Colombia (WoodhalB3}9Since the 1990s, there has
been a trend towards the introduction of studeahdoin countries where they did not
exist before such as the United Kingdom (1991), y&e(i991), South Africa (1994),
Hong Kong (1998), Poland (1998), Slovenia (199Qnghry (2001), India (2001) and
Egypt (2002). The introduction of student loansuniversity education systems in
developing countries has been in response to tB8sl@nposed World Bank Structural
Economic Adjustment Policy. This effectively forcegbvernments to make cuts on
investment in the university sector (SARUA, 2010he most cited reason behind these

cuts is that higher education is bestowed with &igprivate returns and low social



returns (SARUA, 2010). More recently, there hasnbaenew upsurge of interest in
student loans in both developed and developing tcesnand significant changes have
been introduced in several countries with the distadxd loan programmes in countries
such as Sweden, Germany, the Netherlands, thedJKitegdom, Japan, Latin America

and Asia (Woodhall, 1983).

As of 1992, there were student loan schemes ifEBglish —speaking African countries
of Ghana, Kenya, Lesotho, Malawi, Nigeria and Ziimea (Woodhall, 1992). Student
loans in Africa are also existent in Francophonentges such as Burkina Faso.
However, common among the student loans in botHigingspeaking and Francophone
countries is that they suffer from default (Johnsto2004). A number of developing
countries have considered introducing student loasismeans of financing higher
education. According to Shen and Ziderman (2008det schemes are in operation in
more than seventy countries and regions around/tiiel. As observed by Johnstone and
Marcucci (2010), the number of student loan program almost certainly growing
annually with many countries sponsoring separaa@ lprograms differing by levels of
subsidies, nature of underlying repayment obligestjdarget borrowing populations and
degree of default. Common to most student loan rprog is the problem of non —
repayment (Shen and Ziderman, 2008). According itterfhan (2004), student loan
schemes in developing countries have registere@dni@sults of success. He argues that
some schemes have broadly proved to be succesagfudther schemes have frequently
been disappointing both in terms of meeting theobgctives and in terms of financial

sustainability. In the same vein, Johnstone (2088ues that student loan programs



around the world have compiled an unimpressiverceod failures. In most cases, the

repayment rates are typically less than 50%.

1.4 Student Loans in Malawi

Malawi has four public universities: the Universiof Malawi, Mzuzu University,
Malawi University of Science and Technology (MUSAnd Lilongwe University of
Agriculture; and Natural Resources (LUANAR). In &dmh, there are a number of
private universities such as the Catholic Univgraitd Livingstonia University which do
not benefit from national student loans (MoEST/ &fal National Commission for
UNESCO, 2008). However, access to these publiceusitves is partly through student
loans, which are heavily subsidized by the govemtmgth 92% of financing coming
from public resources (Government of Malawi, 2008¢cording to the World Bank,
2010), Malawi administers a mortgage —type loan ihaterest- free. The establishment
of student loans in Malawi has been advocated lymaber of policy documents such as
Policy Investment Framework (PIF) of 2001 (MinistrfyEducation, Sports and Culture,

2001).

Until 1985, students at the University of Malawd aiot contribute anything towards their
education (Woodhall, 1991). Faced with financiakisrand conditions imposed for a
World Bank credit negotiation, the Government of |&fd adopted a policy of
restructuring the education system in order to ouprthe quality, equity and efficiency
of the system. As part of the strategy, the studfotvance got abolished. To ensure that

no qualified candidate was denied access to uriiyezducation because of his or her



inability to pay financial contribution given thatany came from poor families, the

student loan scheme was established (Woodhall,)1991

According to Albrecht and Ziderman (1991), the studloan scheme in Malawi began
with an average loan value of U$ 80 (MWK 11,2000eTpurpose of the loan support
was to cater for living expenses. However, in 20@L.government of Malawi decided to
extend the loan scheme to a large scale .This olewent coincided with University of
Malawi's decision to increase tuition fees from MKA00 (U$10.71) to MK 25,000
(U$179) (Republic of Malawi/World Bank, 2006). laity, the loan scheme was
administered by the then Ministry of Education, 8@@nd Culture which is currently
referred to as Ministry of Education, Science arghhology. Later on, the government
entrusted the Public University Students Loan T(B&I1SLT), whose objective was cost
sharing, as the new administrator of the loan sehéworld Bank, 2010; SARUA,
2010). Currently, the loan scheme is administegethb Malawi Savings Bank (2010/11
Minister of Finance Budget Statement). The studeain scheme in Malawi was
implemented to help reduce the gap between theandhithe poor as regards to access of
public tertiary education (PIF, 2001). Accordingtiee World Bank (2010), the student

loan caters for tuition fees and stationery.

The National Education Sector Plan (NESP) (2008redes that it costs the government
of Malawi a huge amount of money to educate onelestu in Malawi’'s public
universities. As of 1997/98, it cost the governméiwK408, 240 (U$2, 916) to educate

one university student compared to MWK 2,934 (U$&f)a conventional secondary



school student and a meagre MWK362 (U$2.59) for pmeary school pupil (World
Bank, 2010). In fact, one year of study for onevarsity student costs same amount to
the government to educate 259 primary school pyggltsyear (World Bank, 2006). An
assessment by the University of Malawi (Unima) 00@ found that the economic cost
for one student at Unima and Mzuzu University (Mzuvas MK1, 275,126 (U$ 9, 108)
and MK 1, 083, 088 (U$ 7, 736) respectively. Thadosion that can be drawn from this
is that the tuition fees were much lower than tbteia unit cost for university education
(World Bank, 2010). However, despite the fact @hcosts of public tertiary education
are almost borne by the government, it has beezated that many graduates in Malawi
who benefited from the national student loans aepaying back their loans (World

Bank, 2006; World Bank, 2010).

1.5 Statement of the Problem

Despite reports that public tertiary education ialdvi gives graduates higher private
returns such as good paying jobs, better job oppiig¢s, higher life earnings, improved
social status and so on (Chirwa and Zgovu, 200dimerous studies and news reports
indicated that public university graduates in Malase failing to repay their student
loans (Weekend Nation, Saturday, January 22, 20ddYd Bank, 2006; World Bank,
2010). Since the inception of the loan scheme,entban MWK400 million (U$ 2,
857,142.86) has been disbursed to university stadelowever, this money has not been
recovered from the graduates (World Bank, 2010)is lprojected that student loan
outlays will increase from MWK 406 million (U$ 2,60000) as of 2008 to MWK 819

million (U$ 5, 850,000) as of 2017. However, toecdor the loan beneficiaries, Public



Universities Students Loan Trust (PUSLT) oughtréduce the current 100% loan
applicants to 75% by 2017 (World Bank, 2010). A2008, 7883 university students and
graduates had benefited from student loans but f@fyor none had paid back the
money (World Bank, 2010).This translates to MWK1075 billion (U$1,407,679) if we

multiply the total number of beneficiaries with tMWK 25,000 (U$179) tuition fees

students in the University of Malawi pay (World Ba2010). The failure by graduates to
repay the loans is a threat to the sustainabifitgtedent loan program and this implies
that the government will continue to finance pulidiary education despite a need for
university students meeting part of expenses of tieetiary education (World Bank,

2006). In addition, student loan non- repayment mefeat government’'s objective of
having the loan scheme operating as a revolvind.fimthe same vein, lack of funds by
the trust is likely to make some needy eligiblevensity students fail to access public
university education as cuts ought to be made ennilimber of loan beneficiaries.
Against this background, the study investigated fietors that affected student loan

repayment by public university graduates in Malawi.

1.6 Purpose of the Study
The purpose of the study was to investigate fadtwat affected student loan repayment
in Malawi’s public universities from 2001 to 200@. order to achieve the purpose, the

study answered a grand tour question and speesarch questions.
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1.7 Grand Tour Question

According to McCaslin and Scott (2003), a grand tpuestion is an overarching research
guestion that integrates the purpose of the studythe statement of the problem. It is
also a “statement of the question being examingbarstudy but it is in a general form.”

as Creswell (1994) puts it. Apart from that, CrebW#994) argues that a grand tour
guestion is important in that it provides directtorthe study. The grand tour question of

this study therefore is: What factors affect thgagement of student loans in Malawi?

1.8 Specific Research Questions
i. Apart from inability to pay, what other factodsive university students to
apply for student loans?
ii. How do university students get money from #edent loan scheme?
iii. What mechanisms are put in place by the Pubheversity Student Loan
Trust for it to recover the loans?
iv. Why do public university graduates fail to gagck their student loans?

v. What mechanisms can be put in place if tedoare to be paid back?

1.9 Significance of the Study

This study is significant in that it brings to ligthe factors that affect student loan
repayment in public universities in Malawi. An umstanding of these factors may
enable key stakeholders in cost sharing policy sashthe government, Ministry of
Education, Science and Technology, public univiesitPublic University Students Loan

Trust, policy makers and planners and others tesigd the cost —sharing policy for it to
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work effectively should they have an interest whb study. Effective implementation of
the policy may result in loan repayments hence ngpkine loan scheme operating as a
Revolving Fund (RF). This may result in many eligimeedy students accessing funds
from the trust to pay tuition fees for their teryigeducation in the public universities.
Moreover, this study may be helpful in that it msgrve as a reference or resource
material for researchers on the subject of studlearts in Malawi. Finally, the study

findings are likely to add new information to statlans in Malawi.

1.10 Delimitation of the Study

The study focuses mainly on university students gratluates from University of
Malawi and Mzuzu University because both institnidoeing public universities benefit
from the national student loan scheme (MoEST anthWaNational Commission for
UNESCO, 2008; SARUA, 2010). Nevertheless, the stadgets students and graduates
who had benefited from student loans but had rmaidethe loans of between 2001 and
2009. This is the period student loan scheme’s @adination was under Public

Universities Students Loan Trust (Minister of FinaiBudget Statement, 2010).

1.11 Chapter Summary

The numerous challenges faced by institutions ghdni learning worldwide have
compelled governments, policy makers and educébodevelop pragmatic policies such
as student loans in order to address these chaBer@udent loans help needy eligible
students to access tertiary education; ensure th®atcosts of teaching and learning

instructions are shared by both students and gowemts. In most countries, student
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loans, which have high individual benefits, haveerbamplemented due to budget
constraints, high costs per student and final sristere in Malawi, student loans have
been implemented to assist poor university studentccess public tertiary education.
Nevertheless, all students loan programs faceribi@gm of non — repayment. Therefore,
the purpose of this study is to investigate théoiacthat affect student loan repayment by
public university graduates. This study is sigafit in that it serves as a resource
material for researchers on subject of studentd@am it adds new knowledge on student
loans in Malawi. The subsequent chapter discugsasrdtical framework and literature
review. Chapter three discusses research desigmatitbdology while chapter four is
analysis and discussion of results. Chapter fivedsenith a summary, conclusion and

recommendations.
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CHAPTER TWO

THEORETICAL FRAMEWORK AND LITERATURE REVIEW

2.1 Chapter Overview
This chapter discusses the study’s theoretical dvaonk, students’ access to student
loans, factors behind graduates fail to pay bag#tesit loans, mechanisms for improving

student loan repayments and uniqueness of the.study

2.2 Theoretical Framework: Social Learning Theory

This study is guided by the Social Learning thewtyich posits that people display
particular financial behaviours by observing othésndura, 1997). Ormrod (1999)
argues that this theory considers how people lfam one another encompassing such
components as observational learning, imitation modeling. According to the theory,
models are important sources for learning new bielnay and for changing behaviours in
an institutionalized setting. An important parttbé theory is its emphasis on reciprocal
determinism. This notion states that an individsidbehaviour is influenced by the
environment and characteristics of the person. therowords, a person’s behaviour,

environment and personal qualities all reciprocaiffjuence each other.
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According to Bandura (1977), for a person to penfaer financial function there must be
motivation or incentive during the individual's reguction of behavior. He argues that
without this motivation or incentive, an individugdnnot engage in the behavior. Apart
from that, the theory explains that available resesi increase from learning
developmentally through interaction with the enmimeent which according to Bandura
(1997) have been identified as parental and pdkreimce. Haybore et al (2005) argue
that for behavioural change to take place and geifgiant, knowledge and attitudes

must change.

The theory has three strengths. The first onesisaliility to handle inconsistencies in
young adults’ change of financial behavior. It sestg that given the right environment
any behavior can change. As such, it becomesyotathng to write off any person that
he or she cannot change his / her behaviour. Thex strength is that the theory gives an
accurate picture of the way behaviors are lear@eharly, children and adults do copy
other people’s behaviours. The third strength i tlognitive element of the theory
because it offers a way to eventually intergrat@reag and cognitive development
aspects. Despite these strengths, the theory $ares weaknesses. The first one is that it
places too much emphasis on what happens to yadultsabehaviour rather than what
they do with the information they have. Secondiychstheory does not take into account
the developmental changes (physical and mental) dlcaur as a person matures

regarding financial behaviour.
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In spite of its weaknesses, the theory has beeh hesgause it provides an explanation on
individuals’ social learning, perceived norms amghificial behaviours. The perceived
norms are expectations about environmental cueseapeéctations about one’s own
action. The theory posits that in a social settimgpugh conversations and observations
individuals make an assessment of the perceivaedshof others and perception of one’s
social environment. Looking at the advantages df performing a particular action,
individuals fail not perform an expected finandi@haviour (Gutter and Garrison, 2008).
In this study, the social learning theory providexs to the researcher to look at parental
and peer influences on public university studemd graduates’ decisions on student
loans. In the same vein, the theory guided theyshydlooking at the influence of the
environment which in this case was university/ egdl settings on public university

students and graduates’ financial behaviour.

Consistent with the social learning theory, a stedpducted by Pinto et al (2005) in
America concluded that 87 percent of college sttelamd 90 percent of high school
students relied on their parents for financial advin support of this, a survey carried
out by JumpStart coalition and the American Saviadacation Council concluded that
nearly all teenagers learned the most about moraagement from their parents who in
particular influenced them by educating them aloaonbey related activities and modeled
them as grew older (Pinto et al, 2005). In the sagie, Jorgen et al (2007) concluded
that financial attitudes and values college stuslér@ve about money come from their

home environment.
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A study by Joo et al (2003) noted that studentssehmarents used credit card regularly
had positive attitude toward credit and vice ve@a.the other hand, the study found
students whose parents had credit related probleens more likely to have negative
attitudes towards credit. This demonstrates thatsoattitude toward credit is dependent
upon socialization. According to Liao and Cai (19%glolescents whose parents stressed
saving, budgetary and other money management gigatevere less likely to engage in

money credit — related problems.

Liao and Cai (1995) further noted that the famity the most important agent of
socialization because individuals are strongly domaed by their childhood social
learning experiences. Therefore, the self — contmpted in childhood tends to play a
role in future financial behaviour and whateverldt@n learn early in life often comes
into play into adulthood. Clarke et al (2005) argubat parents do not lose their
influence over their children. In agreement, JohA99Q) quoted in Jorgensen (2007)
observed that parents influenced college studentkeir financial knowledge, attitudes
and behaviours. In addition, he found that paréemsled to have a greater influence on
students at a younger age while peer influencee@sad as students became older and
especially after becoming college students. Theareavas that students spent much time
with their peers than their parents. This augert wi¢h the social learning theory that
explains that young adults become influenced iir thecisions in a number of areas such
as career choice, drug and deviant behavior aaadial behavior (Jackson, 2010).

As noted by Pinto et al (2007) peers, school anssmaedia also have significant role in

young adults’ financial bahaviours as they do tmahssuch norms as attitudes,
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motivations and bahaviours to them. In a relateceldpment, Jorgen (2007) in his study
on college students’ financial literacy observedt ttollege students’ financial decision
making in general as well as credit behaviours gbaped and influenced by the media,
school and peers. As put by Jackson (2010) whedyisty college students’ credit

behaviours concluded that young adults’ finandedision making and behaviours were

influenced by others through social conversationssocial learning observations.

Pinto et al (2007) found that older children tende¢ly mostly on their peers and mass
media for lifestyle issues and in the same wayemarinfluence children’s financial

literacy the most. Furthermore , Harris (1995edahat peers tend to influence young
adults as they spend more time with them as ¢le¢plder thus being influenced more

by this environment.

As students learn over the years (Bandura, 19Amugh social interactions they begin
to understand and form their values, knowledgeattitldes in finances. Jorgen (2007),
studying college students’ financial literacy, foutihat the family, friends, community,
school and media all shaped college students’ imhrknowledge and attitudes over
time. He noted that they influenced college stusiémtheir financial decision making as
well as credit behaviours. Jackson (2010) in Hadys on college students’ credit
behaviours concluded that college students’ firdrdecision making and behaviours

was influenced by others through social conversatand social learning observations.
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2.3 University Students’ Access to Student Loans

University students in different student loan peogs worldwide apply for student loans
because of a number of reasons. For instance vielajeed countries such as the United
Kingdom, United States of America, Australia anchgnanore, university students apply
for student loans to meet costs such as tuitios, feetionery, and meals and buy
computers (Ziderman, 2004). In developing countsigsh as Latin America, Kenya and
Namibia, students mostly apply for student loansabsee of poverty. Against this
background, Kietaev et al (2003) argues studenhslohave been implemented in
developing countries to help poor needy eligibléeversity students pay the subsidized
tuition fees for them to access tertiary educati®milarly, Woodhall (1991) in her
report whose purpose was to analyse the main isaigesl by the introduction of student
loans and discussing ways of addressing those sisgueboth industrialized and
developing countries found that student loans itaMawere implemented to help only
needy university students access public tertiamycation. Nevertheless, she did not
explain if the loans were helping only needy puhliuversity students to access the
much needed public tertiary education. In fillingst gap, the current study tried to
establish whether students from wealthier famihesessed student loans which were

meant for the needy students.

Regarding to how students access money from stlmkem schemes, Ziderman (2004) in
his study in the five Asian countries of China, lgdfong SAR, Republic of Korea, the
Philippines and Thailand noted that the way stusleggdgt money from student loan

schemes differed from one country to another. ZAmder (2004) found that students in
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some schemes got money from loan schemes by apglyithe institutions responsible
for distributing the loans to the applicants. Tharls were then received from a funding
source. However, he found out that there were ternmediary institutions in the highly

centralized systems. The loan applications wereend@@ctly to the loan scheme.

In the Hong Kong loan scheme, students submittad kpplication forms directly to a
central autonomous public loans agency without liag intermediaries in the process.
The advantages of this arrangement are that (i¢lgs the loan lending body to deal
directly with student applications and (2) it fast horizontal equity as loans are
distributed across the board on basis of objectitraasparency and targeting the poor (

Ziderman, 2004).

In contrast, Zidernman (2004) in the five Asian mwies of Thailand, Philippines, China,
Korea and Hong Kong noted that students in the Tdam scheme applied for loans to
the educational institutions they attended whickumm decided on who should receive a
loan based on the purpose of the loan given whethaewas for tuition fees,
accommodation, living expenses and the loan amadmth should be given up to a
ceiling set by the central Students Loan Scheme riitiee (SLSC). Ziderman (2004)
observed that this arrangement had advantagésiirfl) the student loan officers within
institutions act as ‘post offices’ in distribuginand receiving application forms, vetting
for eligibility and forwarding applications to argeal loans agency (Philippines ‘Study
Now, Pay Later Scheme(SNPLS), Chinese and Korea NBCiteme), (2) student loan

officers may adapt a more pro- active * targetialg — actively seeking out and identify
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students in need, or at risk and encouraging thertake advantage of the available
loans. This is more helpful where the poor aredtad and (3) the student loan officers

play a direct distributive role of student loans.

In Latin America, Salmi (2003) study on studentn®awith the purpose to discuss
student loans from international perspectives amakré trends concluded that students in
most loan schemes received loans directly fronldae lending agency. This meant that
student loans were given to students who in tuih thapay them to their institutions.
However, Ziderman (2004) argues that the adminig&garrangements and institutional
roles assigned in borrower selection and distrdvutf funds are essential to the efficacy

of the loan scheme in meeting the set objectives.

A Mexican study by Canton and Blom (2004) found stadents accessed loans from the
Sociodad de Formento a la Education Superior (SQEESroviding information on
their educational background, socio-economic stamd the amount of credit they
wanted to access. Canton and Blom (2004) also lestat) that a student loan would be
given to a student or not upon scrutinising thernmfation he/ she had provided. In the
same vein, Salmi (2003) found that students in Yeak were asked to provide some
information before being given loan. However, theexidan student loan scheme
(SOFES) differed from the Venezuelan loan schentbahpreference was given to low-
risk students. According to Canton and Blom (20@#ying preference to low —risk
students helps to safeguard the loan repayment.

Moving to Mongolia, LaRoque and Yee (2004) obsertlet students accessed money
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from student loan schemes through cards. What Im&gpe/as that when funding was
given as a student loan, a tuition card was sebugcord all payments of the student
over several academic years. This card became & las future repayments.

Nevertheless, students usually repaid their loayscdntacting the State Education
Training Fund (SETF) in person in order to arraregayment of tuition loan. SETF then
agreed the repayment terms with students, provided account number to students for
the funds to be transferred and updated loan fllesepayment arrangement. SETF then
released the original certificate to a student eloded the file when the loan had fully

been repaid.

In the targeted loan schemes in China, Kim and (@8©3) found out that students
received loans basing on the poverty level of tHamilies and willingness by the

guarantors to pay back student loans whenever sidailed to do so. In Lesotho,

Woodhall (1991) with the aim to learn from inteiinatl experiences with student loans
observed that student loan applicants could bengiveney from the student loan scheme
upon securing the backing of loan guarantors. ™am Iguarantors were a source of
financial security that in cases the loan guarantesd failed to repay the loans these
guarantors could be asked to pay back the studans! Similarly, Shen and Ziderman
(2008) study in the forty- four government spondolean schemes across the globe
found that most loan programs require studentsréwige guarantors for them to be
given money from the loan programs. Similarly, WWerld Bank (2010) in its study in

Malawi, analysing financing of public tertiary, fod that student loans got the loans

from the Student Loan Scheme by securing the laemagtors. Nevertheless, Bank did
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not provide an explanation on how students usedbtre guarantors. To fill this gap, the
current study looked at how students and gradused guarantors to get money from
the loan scheme. In addition, the World Bank ndtet in Malawi Article 8(2) of the
Agreement made guarantors responsible for the mepaty of the loans (World Bank
(2010). However, the bank did not indicate whethrenot the guarantors were repaying
the loans. As such, this study filled the voidtbyng to find out if the guarantors were
paying back student loans. From findings from &tare review assisted the study to find
out why public university students in Malawi applitor student loans and how they got

money from the Student Loan Scheme.

2.4 Factors that make Pubic University Graduates Fato Repay Student Loans
Recovery of student loans in most countries remaiokallenge to the effectiveness and
sustainability of the student loan programs duetoumber of factors (World Bank,
2010). For example, Monteverde (2000) study on-ffederally guaranteed student loans
in America in the early 1990s found that studeminlalefault was primarily related to
borrowers’ willingness and ability to repay. Acciorgl to Monteverde (2000), borrowers
who showed positive willingness and had abilityrépay the loans had no problem in

paying back their loans and vice versa.

In another study in Latin America, Salmi (2003)his analysis of student loans found
that demand problems were challenges on studentriayment. According to Salmi
(2003), demand challenges occur when the avatwlofistudent loans is not sufficiently

known to students or when financial products offel®y the loan agency are not
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attractive. Knowledge about student loans has tingedsions. Firstly, students need to
be aware of the existence and availability of tmegpam. Secondly, students must
understand clearly what is involved in a loan paogrin terms of eligibility criteria,

grace period and repayment obligations. Withousetettributes, students have problems

in repaying their loans.

A Kenyan study by Otieno (2004) found that studeah non- repayment emanated from
the staff handling the operations of the loan pmogrHe noted that the staff lacked
prerequisite skills in debt collection. In a rethtstudy in both industrialised and
developed countries, Woodhall (1991) with the psgto analyse the main issues raised
by the introduction of the student loans and hoaséhissues can be addressed noted that
student loan non —repayment was due to the fattthieastaff handling student loans
lacked appropriate skills to manage the fund effett. Furthermore, Otieno (2004)
found that the staff in the Kenyan student progheaa low level of managerial efficiency

which resulted in lower loan recovery.

Absence of legal framework in some countries majkaduates fail to repay their student
loans. For example, a study by Johnstone and Meair¢20610) in both low and middle
income countries noted that the difficulty of stotlewan collection was due to absence of
an effective legal framework for pursuing borrowers-signatories in default. A Similar
problem was reported in Lesotho where low studeah Irecovery was attributed to
weakness in the legal framework (Woodhall, 1991mil&rly, Johnstone (2004) found

that in Sub- Saharan Africa weak legal backing celleg graduates not to pay back their
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loans. Woodhall (1991) in her comparative studyhwhe purpose of analysing the main
issues raised by the introduction of student ldansoth industrialised and developing
countries established that student loan agreenmeiMalawi was legally binding in

courts of law by requiring those students belowy2ars to enter into an agreement.
However, Woodhall failed to shade light if the loagreement was effective regarding
loan recovery. In filling the gap, the current stiehdeavoured to find out if the legal

aspect of the agreement resulted in recovery aesiuloans from the loan beneficiaries.

In Europe, Johnstone (2004) found that in spittheffact that most governments had far
wealthier families and far better employment praspéor students, students resisted the
student loans because of shear notion that publicetsity should be free. A related
study in the Sub —Saharan Africa (exclusive Malal) Johnstone (2004) noted that
students’ resistance to fees was linked to Maigsblogies and corresponding view that
governments have or at least ought to provide doucdree at all education levels.
Wedded to this notion of entitlements, both pdkiis and students who view education
as a public good object to student loans and tbexedre not easily dissuaded to repay
the loans. Politically, students look at the goweent as the one to pay for their tuition

fees. Students prefer tertiary education beingefféree of charge (Otieno, 2004).

At times the previous form of financial support givto students such as grants or
bursaries affects the recovery of student loanscdmpliment, a study by Atuahene
(2007) in Ghana found that the political exploss®ue both in the United Kingdom and

Ghana had nothing to do with the introduction ofdgint loans but the abolition of grants.
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Of course, students prefer grants because they@rsupposed to be paid back than
loans do. The challenge therefore lies much on tmwecure political and ideological
support from the students towards the implementatib loans. As put by Woodhall
(2004) in her study in Sub- Saharan Africa, thetpal acceptability of student loans
depends crucially on availability and generositypodvious forms of support used to be
given to students. She therefore argues that fatest loans to be accepted by both
students and the general public there is needHhergovernment to mobilise public

opinion on the advantages of student loans.

In its analysis of student loan scheme in Romathi@, World Bank (2008) noted that
students failed to repay their loans because taekeld credit culture. The Bank found
that student borrowers who lacked this culture werare prone to default as they
perceived less a need for a good credit historg Bank therefore argues that students
who do not understand the need to maintain a gostitcating have a problem in paying

back their loans as the very notion of credit maydyeign to them.

Failure by the loan lending agency to track anderthe graduates may make them not
pay back the student loans. For instance, Kitaal @003) found that in the Philippines,
failure by both student loan implementing and figdagencies to track and prosecute
defaulters contributed to low student loan repaysieA similar study by Johnstone
(2003) in Sub —Saharan Africa showed that gradufaiésd to pay back their student
loans because their mobility as they travelled frone place to another in search for

employment made the loan implementing agenciesddilace them. The same problem
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was reported in Lesotho where it was noted thatesgraduates did not pay their student
loans because of difficulty in tracing because thag gone to work in South Africa

(Woodhall, 1991).

According to Johnstone (2003), graduates’ mobiisg been a problem in Sub —Saharan
Africa because by then the region did not have gu@stal and telephone services. As
such, mobility and absence of postal and telephseevices made graduates not repay
their student loans because of knowing that theydcoot be traced. In some cases,
Johnstone (2003) argues that graduates emigratea@diln search for jobs or pursue
further studies without leaving behind forwardirddeesses. The problem of emigration
on loan repayment had been described ‘Black hole’Barr (2007). According to
Spilimbergo (2007) cited in Asian Development B§2B09), substantial evidence shows
that a significant number of higher education gedds do not either return to their home

countries or they delay their return for many gear

Woodhall (2004) with the aim of trying to learn rinointernational loan schemes found
unemployment to be behind graduates’ failure t@yepe loans. A similar problem was
reported in the low and middle- income countriesJohnstone and Marcucci (2010).
They noted that some graduates failed to pay baek toans because they were
unemployed. The researchers employed a theoretiwallysis of existing literature on

student loans. Moreover, Salmi (2003) found thatigates in Ghana failed to repay their

loans because they were unemployed.
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Similarly, Johnstone (2003) with the purpose tolgs®acost —sharing policy in the Sub —
Saharan African countries of Ethiopia, Kenya, Tama Uganda, Botswana,
Mozambique, South Africa, Ghana, Nigeria and Buali@so found unemployment to be
behind graduates’ failure to pay back the studesms. He observed that some graduates
failed to pay back their student loans because tfamed prolonged periods of

unemployment following their departure from theuansity.

Here in Malawi, focusing on secondary school anigersity graduates using data from
standard tracing surveys, Kadzamira (2003) founeimployment to be existent among
university graduates even though it was minimal garad to secondary school
graduates. According to Kadzamira (2003), unempkaymates increased from 20% of
the 1980 cohort to 50 % of the 1999 cohort sugggghat the 1990s cohort took longer
time than the 1980s cohort to secure employmertoiiing to Mussa (2013), as of 2011
tertiary unemployment rate in Malawi was 9.8 petcé&his was higher than the national
unemployment rate of 9.3 percent. Mussa furtheuesghat unemployment rate was
higher in urban areas as compared to rural areas, Yooking at this trend of

unemployment we see that it is declining. Howeiterould be concluded that there are

still some tertiary graduates who fail to secujetaafter completing their studies.

A study conducted by Ziderman (2004) in the fiveasscountries in China, Hong Kong
SAR, Republic of Korea, the Philippines and Thailas case studies whose aim was to
include loan schemes with differing objectives, tim§onal status and financial

arrangements as well as contrasting economic atiticab backgrounds found that
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graduates failed to pay back their student loarGhima because they received relatively
low monthly and annual incomes. Combined with thersfour — year repayment period,
the low incomes imposed a relatively burden on gneduates. In a related study,
Woodhall (2004) observed that graduates in Sub ai@ahAfrica failed to honour their
loan repayments because they received low inconpmm wsecuring employment.
Similarly, a study by the Government of Colombidtsnexamination of the student loan
program found that graduates who did not earn émdaited to repay their loans (World
Bank, 2004). Furthermore, Kitaev et al (2003) fotimat graduates in the Philippines did
not pay back their loans because they receivedilmomes. An American study by
Volkwein et al (1994) noted that the student loafadlt rate was very high among those
borrowers who earned less but had children and rdipegs. On the other hand,
Volkwein et al (1994) noted that default rate was bmong graduates who earned more.
The conclusion that can be drawn from this is tbat incomes combined within other

factors affect the student loan repayment.

In trying to compare loan repayments between therMand non- Maori graduates in
New Zealand, it was noted that there was low Iepayment by the Maori. One cited
reasons for little or no progress repayment wasifmome (New Zealand, MOE, 2005).
The Maori graduates received an income which wasra the student loan repayment
threshold hence making it difficult for them to agpthe loan because there was no
surplus money income left for repaying their studeans. On the other hand, there was
high loan repayment by the non —Maori graduateausse their incomes were high (New

Zealand, MOE, 2005). Nevertheless, Woo (2002) edjating default found the income
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variable being only half as strong as the variddteinemployment. This implies that the
income variable does not affect loan repayment thaes the unemployment variable.
Here in Malawi, Kadzamira (2003) study whose puepass to find out the link between
education and employment concluded that the meaomas among the graduates
differed by degree programme. Accounts by far weshest — paid salaried graduates
and the worst paid were education graduates. Thelusion that could be drawn from
Kadzamira’s finding is that some university graedsain Malawi receive low incomes.
The current study tried to find out if unemploymemés one of the factors behind

graduates’ failure to repay their student loans.

Still in Malawi, a study by the World Bank (2010)oking at financing of tertiary

education noted that one of the factors contimiguto low student loan repayment ratio
was non — payment of the loans. Nevertheless, @éh& did not indicate the factors that
were behind student loan non- repayment. As atreakid study endeavoured to find out
the factors that compelled graduates fail to pagkltheir student loans. Based on the
results from the literature review, this study aessd why public university graduates

were failing to pay back student loans.

2.5 Mechanisms for Improving Student Loan Repaymerst

In various student loan schemes, a wide range afsores are employed to reduce
student loan repayment default. For instance, @ir tstudy in forty-four government —
sponsored loan schemes across the globe with anofiravisiting and updating the

earlier research’s findings and sample, Shen addr#ian (2008) reported that student
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loan repayment default could be minimised througé of loans guarantors. This means
guarantors become a form of security where theolars have failed to repay the loans
to the lender. The conclusion is that the guarani@re the ones to pay back the loans on

behalf of their guarantees.

At an educational forum held in Paris in 1991, paeticipants observed that effective
publicity campaigns could help to reduce studeahloon- repayment (Woodhall, 1991).
According to Woodall (1991), effective campaignsue widespread acceptance and
understanding of principles of student loans. Adoay to forum participants, effective
campaigns ensure good recovery of student loatisegshelp to educate public opinion
to ensure that the obligation to repay student dosntaken seriously by all parties
including student themselves, their parents andaaitiies. Arguably, students understand

the need for paying back the loans.

In some student loan programmes, student loan ngpayments are reduced through use
of graduates’ employers. Johnstone (2003) argussude of employers requires that in
the loan repayment, money be collected at the pofntvage or salary payment.
Similarly, Article 6 of the loan agreement form Malawi requires participation of
graduates’ employers in deducting and remitting rtenthly repayment to the trust
(World Bank, 2010). However, Johnstone (2003) momit that in Sub —Saharan Africa,
collection of student loan basing on total salarg problem because the earning streams
are multiple, frequently informal, often unreporiat essentially untraceable. The use of

employers was also noted in the South African Studlean Scheme by Chapman and
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Greenaway (2006). They found that even though ¢herse uses taxation system, use of

employers was there in cases graduates did notarachebt repayment.

According to Chapman and Greenaway (2006), usexattion system in collection and
recovery of student loans has proved to be effecind efficient because the loans are
collected at the entry point of graduates’ salaridge other student loan programs that
use taxation system are the Australian and New aféalstudent loan programs

(Chapman, 1997).

Shen and Ziderman (2008) study in the forty- faudsent loans across the globe found
that the problem of loan repayment default was eeduthrough moral suasion.
According to Shen and Ziderman (2008), moral sumsotailed the student loan
programs issuing publications containing name®ai Idefaulters. Apart from that, Shen
and Ziderman (2008) found that student loan repaymefault could be reduced through
the use of legal action against recalcitrant dééasd In a similar study in Brazil,

Columbia and the Dominican Republic, Woodhall (1)998served that student loan

default could improve through legal threats agdinstioan defaulters.

In Mongolia, LaRocque and Yee (2004) with the ainréview the history of the

financial assistance scheme administered underStgée Education Training Fund
(SETF) found that in cases where students failedepay the loans, the authorized
representative (guarantors) took the responsibdftyepaying the loan according to the

law and regulations. Similarly, guarantors in Ghavieose graduates faced prolonged
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unemployment paid back the student loans (Salmd3R0However, Ziderman (2004)
argues that requiring a student to have a guaraatohave negative consequences that
may defeat the purpose of the loan schemes witialsolgjectives: the very individuals

who are most in need of support may be the ledsttalprovide guarantors.

Johnstone (2008) argues that in the absence ddtedl or credit —worthiness in low-

income countries, lending to students always reguthe co-signature of a parent or
friend who has pledgeable assets or collateratsara repayment if the student borrower
either cannot or will not repay. In such a case, ldnder whether a private bank or a
governmental loan agency may be viewed as lendagonthe student but to the parent
or the other co —signatory who is putting his or &gsets not only reputation and credit-
worthiness, but often times a house or a farm @in®ss or savings account at risk.
According to Johnstone (2008), the assumptionas plarents are less likely to disappear
or otherwise default than their children. Studemighe other hand, may be less likely to

default if it is their parents who will be reliable

Moving to Brazil, Columbia and the Dominican Repaplthe use of guarantors in
student loan repayments have been regarded amportant aspect because guarantors
are used to apply ‘moral pressure’ to both studemi$ graduates (Woodhall, 1993).
Contrary to Johnstone (2008) where loan guarardoe asked to pay back the loans,
Woodhall (1993) notes that loan guarantors in Br&olumbia and the Dominican
Republic give help in locating borrowers than altyjueepaying the loans, though this is

obviously the last resort in some cases.
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In reviewing the Sonora Institute student loan sahen Latin America, Salmi (2003)
observed that the loan agency had maintained agllert regional coverage because of
its promotion activities to develop a positive dtexllture. In addition, Salmi (2003)
noted that the Sonora Institute maintained a loaue rate due to personalised
interviews and careful explanation work it extended first — time student loan

beneficiaries.

In his study in both developed and developing coeesit Salmi (2003) observed that in
Jamaica where arrears were very high because $sugerceived that the loans should be
financed by the government and need not be refi@dstudent loan lending body had
launched radio and newspaper campaigns combindédpegitive messages appealing to
students to pay back their student loans. Aparhftbat, negative advertisements were
used whereby names and pictures of students whoadidomply with loan repayments

were published and made public.

Using a comparative framework with the aim to drawt from the loan scheme
experiences in the five Asian case study countfeShina, Hong Kong SAR, Republic
of Korea, the Philippines and Thailand for broaldssons for policy, Ziderman (2004)
observed that loan repayment default could be estiuny lightening the repayment
burden. Obviously, the simplest way of reducing thpayment burden is to provide
additional loan subsidies. These according to Znder (2004) could result in lower
interest rates and extended grace periods eveghhiey have negative effects on loan

repayment. According to Ziderman (2004), the shepayment period of only four years
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in China imposed a heavy repayment burden on the gaduates with repayment

absorbing a quarter annual graduate incomes.

More positively, Ziderman (2004) observed that terapy repayment remission for
borrowers with low income was a key measure to cawvadassifying students with
repayment difficulties as being in default. Whergraduate’'s income falls below a
threshold level, the borrower is exempted from yepent while still accruing interest
charges. Similarly, an increasing repayment scleechay help to lessen the extra burden

on young graduates during the early repayment yasains the Thailand loan scheme.

Ziderman (2004) argues that measures to inculaateore positive attitude towards
repayment could be developed if loan repaymentultefs to be minimised. He argues
that in some cases, this may be tantamount to amgusgcial norms but not feasible in
the short run. But university could play an impatteole in emphasizing the necessity for
repayment. It might be useful for the loans orgai®s to maintain contact with
students during the borrowing period to remind thertheir obligations. This approach
could be extended so that students do not forget tapayment obligations during the
lengthy period before repayment starts. Loanyeamt default can be reduced through
rigorous screening of the students who should liefne the loan scheme. In line with
this statement, Salmi (2003) noted that loan regagrdefault can be minimised through
rigorous screening of the loan beneficiaries. SR0I03) however argues that for this
mechanism to work there is need for both the celiegnd the loan lending agency to

check the official income and family background tbk loan applicants. However,
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Ziderman (2004) argues that screening out highiekorrowers may reduce default but
will tend to exclude the poorer students who aeettrget of most of the loan schemes.
Unfortunately, according to Salmi (2003), in manyuetries the absence of reliable
income data makes it difficult to screen out stadean applicants in a precise way.
Based on these results, the current study lookdteatoan recovery mechanisms that
were put in place by the PUSLT for it to recovee thans from the graduates, and the

ones that could be put in place for it to recoberlbans from the graduates.

2.6 Uniqueness of the Study

Available literature shows that research on tlubl@m of student loan non — repayment
in public universities in Malawi has not been dohkerefore, this study is unique in the
sense that it deals with the problem of student loan —repayment in the public
universities. The other uniqueness of the studlg isndeavour to understand the problem
of student loan non- repayment from both qualimawnd quantitative perspectives hence

enabling the researcher to understand the probiam thvo angles.

2.7 Chapter Summary

Embedded within the Social Learning Theory, theptdiahas established that university
students in different student loan programs actbesglobe apply for student loans to
meet costs such as tuition fees, stationery, mbals,computers and poverty. Students
get money from loan schemes by providing guarantmllateral and some information.

Graduates fail to pay back student loans becauberodwer’s willingness and ability to

repay the loans, demand related problems, lackrerequisite skills by staff handling
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operations of the loan programs, absence or wegt feamework, thinking that public
university education be provided freely, previoasi of financial help given to students,
failure by loan lending agency to track and tramlbeneficiaries, lack of credit culture,
unemployment and low incomes. Student loan repatgsrasuld improve through use of
guarantors, publicity campaigns, employers, manak®n, promotion activities, lighting
repayment burden, temporary repayment remissionbéorowers with low incomes,
inculcating a more positive attitude towards repagmand rigorous screening. This
study is unique in that it tries to bring to lighie factors that contribute to student loan
non —repayment and its ability to understand thablem through a mixed methods
approach. The issues discussed in this chapteedhele researcher to understand why
university students in public universities in Malaapplied for student loans, how they
got money from the loan scheme, mechanisms tha¢ wat in place by the Public
Universities Students Loan Trust to recover thesofiom the graduates, the factors that
made graduates fail to repay student loans and anexhs that ought to be put in place if
student loans’ repayment were to improve. The sylmset chapter discusses research

design and methodology to the study.
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

3.1 Chapter Overview

This chapter discusses the research approach asgndelt also explores the

methodology which includes study population, sanmgpliechniques, data collection

methods, data management and analysis. Finallychbpter discusses trustworthiness,

ethical considerations and limitations.

3.2 Research Approach: Mixed Methods

The study followed a mixed method approach. Bran(@005) defines a research
approach as an integrated set of research priscgold general procedural guidelines that
guide a particular research. Hanson et al (2008)e&enixed method as: “the collection
or analysis of both quantitative and qualitativéada a single study in which the data is
collected concurrently or sequentially, are givepriarity and involve the integration of
the data at one or more stages in the processseémeh”. Brewer and Hunter (1989),
Tashakkori and Teddlie (1998) quoting from Hansoraele(2005) explain that when
guantitative and qualitative data are included istdy, researchers may enrich their
results in ways that one form of data may not all&acording to Creswell and Plano —

Clark (2007), the use of both quantitative and igai@le approaches in a study provides a
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better understanding of a research problem thanrevtze single approach either

guantitative or qualitative approach is used.

The mixed methods approach made triangulation plesén that both qualitative and
guantitative data were collected and convertedhduainalysis in order to arrive at a more
comprehensive understanding of the research probkemput by Marshall et al (1999).
This triangulation allows converging and integrgtidata of both qualitative and
guantitative methods and uses the results to bederstand a research problem
(Creswell, 2002). Last but not least, this approhelped the study to benefit from the
strengths of both qualitative and quantitative gtgrisince the two schools of thought
have argued for superiority over each other ance Hfailed to compromise each other

(Johnson and Onwueguebuzie, 2004).

3.3 Research Design: Mixed Exploratory Sequentidbesign

Creswell (2009) defines a research design as a @laproposal that is followed in
conducting a research. In the same vein, Koth&042 defines a research design as ‘the
conceptual structure within which the researchoisdeicted; it constitutes the blueprint
for the collection, measurement and analysis. Kot{2004) also defines a research
design as a framework that shows how problems umdesstigation will be solved.
According to Creswell et al., (2003), a researclsigie entails the intersection of
philosophy, strategies of inquiry and specific noelh Gay and Airasian (2003) argue
that the design of the study has a great bearintp@meliability of the results because it

forms the firm foundation of the entire researchkvo
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This study specifically followed a mixed exploratatesign which is also referred to as a
mixed exploratory sequential design (Creswell e{2003). The qualitative method was
the major method with dominant status in the stwiiyle quantitative method was the
minor and supplementary. This design starts with ¢bllection of qualitative data to
explore a phenomenon and then builds into a qadingt phase. According to Morse
(1991), this design is useful when a researcheitsManexplore a phenomenon in depth
and then measure its prevalence. Furthermore, ittttn§s of both qualitative and
guantitative aspects are integrated during intéai; phase. The justification for an
exploratory mixed methods design is that it assulittésis known and understood about
a phenomenon. To make use of the design, the oksgan the first place collected the
gualitative data in which he used unstructuredrumevs with open —ended questions
with the aim to explore the factors behind studgrdduates’ student loan non —
repayment. This was so because some issues (jaatregards to student loan non —
repayment in Malawi were not known. The collectiohqualitative data enabled the
researcher to collect more information on studeanhlnon —repayment. Thereafter, the
researcher incorporated some of the qualitativa data structured questionnaire which
had closed questions. This was to determine thenimatg or prevalence. Then both
gualitative and quantitative data got integratednduthe analysis and discussion of the

results.

3.4 Study Population
Population is defined as the *“totality of personsabjects with which a study is

concerned” (Grinnell and Williams, 1990). Since tban scheme was implemented on a
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large scale in 2001, 7883 loan applicants had Itedefrom the loans (World Bank,
2010). The population in the study were the grashiaand students from Mzuzu
University (Mzuni) and University of Malawi (Unimayom 2001 and 2009 because
these are the years when student loan scheme wlas tine Public Universities Students
Loan Trust. More data were collected from gradubgzsause they were the focus of the
study .The two institutions were targeted becausth being public universities benefit
from the national students loan facility (GoM ande tNational Commission for

UNESCO, 2008; World Bank, 2010).

The graduates’ population contained both femalet raales working in government
institutions, and departments and those workinthenprivate sector i.e. self-employed,
Non-Governmental Organisations, Faith —Based Osgdions spread all over Malawi.
On the other hand, the students’ population coathimoth males and females pursuing
different programs and coming from different soegzonomic backgrounds. Other study
participants were university personnel and persofiam the defunct Public University
Students Loan Trust. The researcher collected uhetgative data from both the students
and graduates while the qualitative data were citefrom the graduates, students, the
college student loan administrators and personnein fdefunct public university

students’ loan trust.

3.5 Sampling Techniques
Whereas a sample is a finite part of the statisiopulation whose properties are studied

to gain information, Gay and Airasian (2003) defssmpling as a the process, act or
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technique of selecting a suitable number samptemesentative part of a population for
the purpose of determining parameters or charatiti of the whole population.
Similarly, Ross (2005) states that:

Sampling in educational research is generally carteld in order to

permit the detailed study of part, rather than thieole of a population.

The information derived from the resulting sampk gustomarily

employed to develop useful generalisations aboaitpibpulation. These

generalisations may be in the form of estimatesoné or more

characteristics associated with the population tloeey may be concerned

with estimates of the strength of relationshipswieetn characteristics

within the population.
According to Blaxter et al, 2001), sampling is eayad to provide a general picture and
representative characteristics of the populatiotherproblem. However, one of the most
considerable issues researchers grapple with inr@gsarch project is on the type and
number of participants or respondents to be indudethe study. This study used non-

probability sampling techniques which were snowbald purposeful sampling

techniques.

3.5.1 Snowball Sampling

With a snowball sampling technique a researchaettifiies a small number of individuals
who have the characteristics of his or her inter@Sbhen et al., 2000). These people are
then used as informants to identify or put the asd®er in touch with or others who
qualify for inclusion in the study and these peojplg¢urn identify others. The process
continues until the desired number is reached. $atlveampling was used because it
was so difficult for the researcher to trace thadgates who benefited from the student

loans due to lack of data concerning their wheratgh(Gay and Airasian, 2003).
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In snowball sampling, few participants who happetede graduates from Malawi’'s
public universities and were beneficiaries of thedsnt loans got selected, and
interviewed and responded to questionnaire. Thenedhe identified graduates helped in
the identification of other participants who werésoa graduates from the public
universities and benefited from student loans. Hn@cess continued until a sufficient

number of 120 graduates was reached.

3.5.2 Purposive Sampling

As put by Merriam (1998), purposive sampling estdiile selection of a sample ‘from
which one can learn the most to gain understanaiminsight.’ In this study, 60 public
university students who were beneficiaries of stideans and 4 loan administrators

were purposively sampled.

3.6 Data Collection Techniques

The study collected both primary and secondary. d&tianary data refers to data that is
collected afresh and for the first time and thusgem to be original in character (Kothari,
2004, p.95). Secondary data on the other handlerdata that has been previously
collected by someone (Kothari, 2004). Borg and GEIB3) argue that common sources
of secondary data are public documents, adminigtralocuments and official statistics.

According to Kothari (2004), secondary data caro die obtained through studying

manuals, magazines and journals. However, in thieation of data the current study

employed three data collection techniques namely—depth interviews, structured

guestionnaire and document analysis.
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3.6.1 In —depth Interviews

The in —depth interviews was the first method usedlata collection. According to
Rossmann and Rallis (2003), ‘in —depth interviewisgthe hallmark of qualitative
research’. They also state that these are veryriampobecause they help the researcher
to understand how participants understand theitdvor addition, an in —depth interview
is a useful way to get large amounts of data quiekl more information is gathered at a
given time. Marshall and Rossmann (1999). Furtheemm —depth interviews provide

rich data if appropriately used and sensitivelydusea focused way (Wisker, 2007).

As recommended by Marshall and Rossman (1999pertecorder was used to allow the
researcher not to miss some issues during thevieter The researcher sought
permission (informed consent) from the participaotbe tape recorded. The interviews
were done through note taking for those participavito were not comfortable to be tape
—recorded. Prior to the interviews, the researcher the research participants at their
convenient time i.e. time they were not busy witheo works such as lunch time or
weekends. To get better responses, the reseancplained to the participants how the
data and findings of the study could be used. Atiogrto Bryman (2008), researchers
get better response from the participants if thegspme people will agree to be

interviewed rather than thinking they will refuse.

Since the researcher collected data from the pulntiversity graduates working in
different institutions and organisations and soroeupy big offices, the researcher was

presentable in his dressing to suit the environmEmis made the researcher to be easily
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accepted in the offices and be granted permissiomeéet the graduate participants.
However, to collect data from the students, theassher tried to be in a dress code that
made him to familiarise himself with the studerfiéce the issue of student loans to
some is viewed as sensitive, the researcher tdedetin a dress code that made the
student participants not to be scared hence natrdegy him as one of officials from
PUSLT hunting for the loans. Prior to the intervigwntroductory remarks were made as
regards to name of the researcher, study prograsued by him, name of institution
pursuing the program and reason for selecting Hrécgpant. The researcher informed
the participants that their participation in thadst was voluntary and that they had the
right to withdraw but he explained to them thatitiparticipation in the study was vital.
He reassured the participants of privacy and centidlity and he assured them that the
research ethics could not be violated under angugistance. Then the research

intentions and purpose of the study were commueicet the study participants.

The participants were also accorded with an oppdstio ask some questions prior to
the interviews. This helped the researcher to deare mists on the issues pertaining to
student loans. Then the researcher communicatti tparticipants the expected time to
be spent during the interviews as studies have shinat time usually is one of the
factors that make the participants refuse to take ip the study (Bogen, 2003). During
the interviews the researcher allowed the partitgp#o talk more as he kept on probing
so as to solicit more information. To make thernwwvs progress well, a place free from
interruptions such as people banging in and outromim had to be selected. The

researcher asked the participants to identify aig@einee from distractions. Concerning
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female participants, the issue of gender was takenconsideration regarding the sitting
plan. The aim was not to offend them. As recommernile Bryman (2008), common
courtesies of thanking the participants for givinqg their time were made at the end of

the interviews.

To collect data, semi-structured interview guidethwpen — end —questions were used.
According to Linlof and Taylor (2002), a semi-stured interview is a method of
research that is used in the social sciences.iit@sview is flexible hence allowing new
guestions to be brought up during the interviewsiees as a result of what the
interviewee says. In addition, a semi —structurgdrview generally has a framework of
themes to be explored. Furthermore, a semi —stegttinterview has interview guides
which help the researcher to focus an intervievinentopic at hand. According to Linlof
and Taylor (2002), this freedom can help the ineaver to tailor questions to the
interviewee’s context or situation and to the peotbley are interviewing. The use of
open —ended questions during the interviews helpegarticipants to answer questions
from different angles. Apart from that, use of opemded questions during the interview
allows the participants to answer questions frofffiedint angles as they accord the
participants the opportunity to express their thdsgnd feelings based on their specific
situation. According to Power (2002), open —endedstjons allows the participants to

elaborate on their experiences.

In — depth interviews were conducted with 10 graeksiand 5 students and 4 student loan

administrators. However, more graduate and stugerticipants came from the
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University of Malawi (Unima) than Mzuzu Universi{izuni) because Unima is larger
than Mzuni. The student loan administrators wetecsed because of their experiences
and involvement in student loan administration. The—depth interviews sought to
understand why students in Malawi’s public univigesi applied for student loans, how
they got money from the student loan scheme, thehamsms put in place by Public
Universities Students Loan Trust (PUSLT) to recaberloans, why graduates had failed
to pay back their loans and the mechanisms thdtl dmiput in place if the loan are to be

recovered.

3.6.2 Questionnaire

Use of structured questionnaire consisting of aoseestions was the second data
collection technique employed in the study. AsipuBeiske (2002), a questionnaire is a
document that ‘asks the same questions to all idkdals in the sample and respondents
record a written response to each questionnain@’.itdhe advantage of using a
guestionnaire over interviews is that it helps tesearcher to sample the respondents
over a wider geographical area (MacJessie-Mbew@4)20This makes the costs of
sampling the respondents to be lower and time redub collect data is typically much
less as data is collected from many responderdsca (Gall et al, 1999). Bryman (2008)
states that closed questions are easy to procgsanee the comparability of answers and
are easy for the respondents to complete. Howegebserved by Gall et al (1999),
participants are not able to express their feel@gd opinions and it is not possible to
modify the items once the questionnaire has been Se in this study, the limitations of

the questionnaire were compensated by the stren@the interviews and vice versa.
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The researcher physically administered 100 questioes to graduates while 20
guestionnaires were administered through electranail (e-mail). 115 graduates
responded to the questionnaire representing a 8€sponse rate. This response rate was
extremely good. According to Bogen (2003), a respaiate fewer than 70% is not good.
The questionnaire was also physically administéoe@0 public university students. All
60 students responded to the questionnaire givih@0& response rate. The advantage
of administering the questionnaire physically whattthe researcher was ensured of
targeting the right respondent and this accordin@dunders et al (2003), improves the
reliability of the collected data and non —respartdecan be recorded thereby avoiding
unknown bias caused by refusals, and the respoat® aould be higher. Many
guestionnaires got administered to graduates bediey were the focus of the study.
Apart from that, many questionnaires were admirestdo graduates and students from

Unima because Unima is larger than Mzuni.

To increase the response rate to the questionth&egsearcher in the cover letter stated
who he was, the program he was pursuing, the pearpbshe study, and he provided
clear instructions on how each question should iswvared. Response rate was again
maximised in that the questionnaire was not long \@as made attractive with a short
title on top of each page. This resulted in respoatslto willingly accept to take part in
the study. According to Bogen (2003) long questares make the respondents shun
away from accepting to answer the questionnairenage time is required. On the
collection of completed questionnaires, the researcmade agreements with the

respondents on time they (questionnaires) shoultbbected. Before going to collect the
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filled in questionnaire, the researcher had to ghitbe respondent to find out from him or
her if the questionnaire was ready for collection. lucky days, some questionnaires got

filled on the same day. This provided room to hiénem collected the same day.

Each respondent was pre-contacted through an @maihone before the questionnaire
was sent to him or her. Borg and Gall (1983) artipa¢ pre-contacting the respondents is
effective because it alerts them to the immineritalrof questionnaire hence increasing
chances of the questionnaire to be completed. &ggondents replied by sending their
contact details, preferred email addresses suoymasl or yahoo, and indicated their
willingness to participate in the study. Mostlyaduate respondents who lived abroad
responded through emails. This proved to be ecoralmas issue of time, distance and
money for travel expenses was not there. This wastd the reason that the researcher
administered the questionnaire while seated on l&gdop connected to internet.
According to Bryman (2008), email interviews prdeebe economical as distance is no
problem since the researcher does not travel tot riree respondents. Finally, the
researcher had to write the respondents informimgmt of receipt of completed
guestionnaire. The questionnaire was accompanitdd avcover letter explaining the
purpose of the study, how the findings would bedusmed most importantly assurance of
privacy and confidentiality to the respondents. @h& collected through a questionnaire
was on students’ access to student loans, recawechanism and factors that make
public university graduates fail to pay back thadent loans. A questionnaire was
finalised after collecting qualitative data. Thisled the researcher to have information

got from the qualitative data to be included in thentitative data since the research
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design was a sequential mixed method which requhliedesearcher to first collect the

qualitative data then incorporate part of it irfte guantitative data.

3.6.3 Documents Analysis

The data collected through document analysis wad ts answer one research question
which had to do with the mechanisms that are puplacte by the defunct Public
University Students Loan Trust to recover the stadizans from the graduates. However,
data on number of students and graduates who ltadsed and repaid the student loans
was not available. This made the researcher nwotctade it in the study. According to
Marshall and Rossmann (1999 quoting from MacJesblbewe, 2004), “researchers
supplement interviewing ... with analysing docursernwhich are predominant in the
course of everyday events or constructed espedalihe study at hand. They argue that
documents reveal what people do or did. Not anadytihem would leave a hole in the

study”. This method helped in the review of relevannted materials.

To access these documents, permission was sougiavance from all gatekeepers by
writing letters to them explaining the reasons dollecting data and how the collected
data would be used. In addition, the researchetters were supported by introductory
letters from the Dean of Post Graduate StudiesHeatl of Department of Educational
Foundations at Chancellor College. According to beie and Lahman (2008),
gatekeepers are individuals who provide the rebearwith access to research data,

respondents and research sites.
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In this study, the gatekeepers were Unima and Mzagistrars, Unima and Mzuni
Central Administration and the Executive officertb& Public University Students Loan

Trust.

3.7 Data Management and Analysis

3.7.1 Data Management

According to Robson (1993), data management aradatatlysis are integrally related. In
recognition of the importance of good techniquesiata management in assisting the
process of data analysis, both tape-recorded ardl dapy files were opened by the

researcher to keep data for each of the instrunenfdoyed in the data collection. The
data collected through in-depth interviews were tkéap a separate folder .The

guestionnaire to be administered had its own folAaother folder was opened for the
guestionnaire which had been collected from thpaedents. Opening folders helped the
researcher not to mix the data. The folders wepeity stored. This enabled the

researcher to have data not destroyed.

3.7.2 Data Analysis

Analysis of qualitative data started as soon asa datlection commenced and was on

going. According to Cohen et al., (2000), earlylgsia of qualitative data reduces the

problem of overload by selecting out significardtfees for future. Rossmann and Rallis

(2003) state that in qualitative study, data angligsan ongoing process. The analysis of
gualitative data followed a six phase analytic pohge as advocated by Rossmann and

Rallis (2003), which started with organising thetad&y cleaning the field notes to
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eliminate issues that did not make much sense atr would be described as
overwhelming and unmanageable”. This phase is mapb because it saves time.
Rossmann and Rallis (2003) concur that data clgasewves time, creates a more
complete record and stimulates analytic thinkinfeAensuring that data was clean, the
second phase involved reading and reviewing thea aatre than once in order to check
presence of gaps before generating categories hamdes. Tape —recorded interviews
were re-listened to make the researcher get faisiid with the interviews. As stated by
Rossmann and Rallis (2003), the process of re-ngadnd re-listening enables one to

become familiar with the interview.

In the third step, several themes were generatsddban the outcome of data .Themes
are important because they assist in grouping tite dccording to similarities and
facilitate expansion through further explanatioheTourth step involved coding of data
in accordance with categorisation and thematicyamal Emerson et al (1995) quoted in
Rossmann and Rallis (2003) define a code as “a woihort phrase that captures and
signals what is going on in a way that links itsmame more general analysis issue”. In
the fifth phase, the data was interpreted and daogrto Patton (2002), “interpretation
means attaching significance to what was found,ingakense of the findings, offering
explanations, drawing conclusions, extrapolatisgd®ms, making inferences , considering
meanings, and otherwise imposing order”. The im&tgpion in the case of the present
study took into consideration three contexts oériptetation as advocated by Rossmann
and Rallis (2003) which are participants understapyccommonsense understanding and

theoretical understanding. This means that therpregation was centred on story —
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telling, making sense of what participants saidhia field, and relating all participants’
experience and expressions to theories and othgoriemt issues. The fifth phase is
probably the most important step whereby all datd analysis including themes or

categories that were created led to the narrafiomeaningful story.

The sixth phase involved a search for alternativéeustanding. According to Rossmann
and Rallis (2003), alternative understanding alweyist and the researcher needs to
search for, identify, and describe them and thenahestrate how his /her interpretation is
sound, logical and grounded in the data. In thiglst alternative understanding was
sought from the participants by giving them badk ithterpretation to find out from them

if it was correct. On the other hand, descriptiatistics were used to analyse
guantitative data. This data was analysed througbnaputer package known as SPSS.
Through quantitative data analysis, various taldled graphs were generated through
cross tabulations and other forms of data analyBie tables and graphs provided
information that was interpreted and later linkedthe qualitative data during data

analysis. The study findings coming from the twdadsets were integrated. As such,

discussions of the study findings were supportedarnpous data sets.

3.8 Trustworthiness and Ethical considerations
The term “trustworthiness” refers to a simple detriteria that have been provided for
judging the quality or goodness of qualitative istigation (Lincoln and Guba in

Schwandt, 2001, p.258). A number of issues madesthdy trustworthy.
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3.8.1 Piloting and Pre- testing

To increase the validity and reliability of the gtiennaire, the questionnaire was pilot in
Zomba City for a reason that the place was neardbkearcher's place of stay. Bryman
(2008) argues that piloting and pre-testing questiprovide the interviewer with some
experience of using it and can infuse them with esagneater sense of confidence.
According to Cohen et al, (2000) piloting and pséteg data collection instruments helps
the researcher to identify the questions whichaanbiguous, too long and to determine
time spent on answering the questionnaire sincestgumaires which demand
respondents to spend a lot of time answering theenshunned way . In interviews,
piloting helped the researcher to identify questidghat would have made both the
participants and respondents to feel uncomfortabid to detect any tendency for
respondents’ interest to be lost at certain jumstuiQuestions that seemed not to be
understood were realized in an interview. Pilotengd pre-testing of data collection
instruments enabled the researcher to determitine iinstructions were making sense to
the participants. As put by Bryman (2008), pilotargd pre-testing helps the researcher to
determine the adequacy of instructions to the mdpots. To increase the validity of
guestionnaire and trustworthiness of interview gsjdcritical friends who were fellow
students were used to go through them starting \ggheral appearance (layout),

adequacy of instructions, framing of questionspgrer, wording and numbering.
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3. 8.2 Ethical Considerations

Ethical issues are the mile stones of social rebeds such, the study was conducted in
accordance with the research ethidse first issue in the study was to gain an infatme
consent from the participants. Berg (1998) citeBavid and Sutton (2004) say informed
consent means knowing consent of individuals tdigpate as an exercise of their
choice, free from any element of fraud, deceit,edaror similar unfair inducement or
manipulation. According to Diener and Crandall @ptited in Cohen et al. (2000),
informed consent is the procedure in which indialduchoose whether to participate in
an investigation after being informed of the fatttat would influence their decisions.
Informed consent involves (1) competence which iegpthat a mature and responsible
individual makes correct decisions if given theevaint information, (2) voluntarism
which implies that researcher should ensure tadtgpants freely choose to take part in
the research or not .This guarantees that expasuisks is undertaken knowingly and
voluntarily, (3) full information which implies ceent is fully informed and (4)
comprehension which implies participants fully ursiend the nature of the research
project. As stated by Gall et al (1996), ‘researshaust inform each individual about
what will occur during the research, informationbi disclosed and the intended use of
the research data that are to be collected. Aaogrdi recommendations by Rossman and
Rallis (2003) and Creswell (2003), in this studg tlesearcher sought informed consent
from individual participants for them to take pertresearch activity including consent to

be tape- recorded.
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Before data was collected from the study partidpapermission was sought from all
gatekeepers who were the college administratorscentral university administrators.
Informed consent was also sought from the graduate, student participants. The
researcher assured them of privacy and confidégtahd explained in writing on how
the research findings will be used. Participantseweld that they were free either to
participate or not. However, the importance of thearticipation in the study was
explained and their participation would be appreciaAs stated by Gall et al (1996),
each participant needs to receive an explanatidtheofesearch procedures to be used and
the explanation must show the participants thattigipation is important and describe

it is to the participants advantage to cooperate’.

The second issue was privacy and confidentiality.pt in the Constitution of Malawi,
every person has a right to privacy (GoM, 1995)akding to David and Sutton (2004),
confidentiality refers to the situation where tiv@formation is known and recorded by
the researcher but the participants’ identities maches are concealed. Participants were
assured of confidentiality both in interviews andestionnaires. In a questionnaire,
participants were told not to write their namesamry information that may lead to
disclosure of their names. Confidentiality is arpartant part of the research because it
paves way for participant’s co-operation and allothem to freely, genuinely and
willingly accept to participate in the research reiee (Marshall and Rossmann, 1999;
Creswell, 2003). Another ethical issue was thatdeteption. According to Gall et al
1996), ‘deception is that act of creating a falsgriession in the words of the research

participants through procedures such as telling leg using accomplices’. The
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participants and respondents were also assuredhéatwould not in any way betray

them having their names publicly revealed justaohthem.

3.8.3 Triangulation

According to Gall et al (1996), triangulation eresuthe validity of the research findings.
Rossmann and Rallis (2003), argue that trianguiagiotails drawing from several data
sources and methods. Mathison (1998) cited in Gb&fi (2003), argues that
triangulation has risen as an important method he haturalistic and qualitative
approaches in order to control bias and estabkgidity propositions to evaluation. To
triangulate the study, three data collection methewere employed in the collection of
data. These were in- depth interviews, questioenaimd document analysis. In addition,
the researcher collected data from many sourcesistorg of documents, university
students, graduates, university administrators lipumiversity loan scheme staff and
documents. Finally, the study was triangulated hat tit combined qualitative and
guantitative approaches. This enabled the studietrefit from the strengths of two

approaches.

3.9 Limitations

Few limitations were experienced in the coursearfducting the study. To begin with,

data on the actual number of student loan benegsidbetween 2001 and 2009 was not
available at the defunct Public Universities Studdman Trust secteriat. This in turn

negatively affected the design of the study. Alédirrely, the study relied on data being

found in publications and reports. The second ehgkt was unwillingness by people in
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charge of the documents to allow the researchactess the much needed documents
attributing the reason to the sensitivity of théormation. The third limitation was on
identification of defunct PUSLT personnel to papate in the study since it was

dissolved in 2010 (Minister of Finance Budget Stagat, 2010).

3.10 Chapter Summary

The overall approach of the study was mixed methasied on exploratory sequential
design. Each approach used different data colledatistrument which included semi-

structured interview guides with open- ended goestand documentary material review
for collection of qualitative data and structuredestionnaire with closed- ended

guestions for collection of quantitative data. ™@mple consisted of public university

students and graduates, university student loannéstnators and personnel from the

defunct Public University Students Loan Trust. €dtlion of data started with collection

of qualitative data then it built into the quartika phase. Qualitative data was analysis
through phases while the quantities data was asalygsough the SPSS computer
package. The two data sets got integrated duriafysis and discussion of the results.
The study also included ethical considerations exyerienced some limitations. The

subsequent chapter presented data analysis angsise of results.
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CHAPTER FOUR

ANALYSIS AND DISCUSSION OF RESULTS

4.1 Chapter Overview

This chapter analyses and discusses the findingiseo$tudy. The purpose of the study
was to investigate factors that affected studeman loepayment in Malawi's public
universities. The study purported to answer théowahg five research questions: (1)
Apart from inability to pay, what other factors \g¥i university students to apply for
student loans? (2) How do university students gatey from the student loan scheme?
(3) What mechanisms are put in place by the Plltiversities Students Loan Trust for
it to recover student loans? (4) Why do public ensity graduates fail to pay back their
student loans? (5) What mechanisms can be putcepf the loans are to be paid back?
The chapter therefore analyses and discusses ghksref the study in tandem with the

order of the research questions.

4.2 Why University Students Apply for Students Lans

The purpose of the question was to find out reaseng public university students
applied for student loans. In - depth interviewsaveonducted with public university
students and graduates who were the beneficiafiesfudent loans and student loan

administrators. In addition, a questionnaire wasiiagtered to both public university
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students and graduates (beneficiaries of studemms)o The study established that

university students applied for student loans beeai four major reasons.

The first reason was poverty. The majority of gaeticipants interviewed (17 out of 19)
indicated that the majority of university studeafsplied for student loans because of
poverty. For example, an administrator participhmxplained that, “Some students who
enrol in our public universities come from familigghich cannot afford to pay the
contributory tuition fees. It is for this reasonatithey think of applying for student

loans.” In support, student participant 2 stated:

The amount of money | am asked to pay as myridég®is too much. How
can | manage to pay it considering that my parevsn fail to find for a

two thousand kwacha as part of my pocket money?t Agman that, my

parents do struggle to find money for my transpbtareover, the small
business which they run does not have a capitaivatgnt to the money |
am supposed to pay as my contributory tuition fee?

Furthermore, graduate participant 6 emphasised when he got selected into the
university, his parents were very delighted. Howetleings changed after he informed
them that there was need for them to find moneyemable him pay the yearly
contributory tuition fees of MWK 55,000.00 (U$398)8 Taking into account that they
could not manage to find the stated amount, hedddcto apply for a student loan.
According to the participants, poverty was defimsdnability by a household / family to
meet costs of daily basic needs such as food, sée® and travel. To support what the
participants said during the in —depth intervie84% of student respondents and 82% of
graduate respondents as shown in table 1, inditht¢dtudents applied for student loans

because of poverty.
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Table 1: Poverty made me to apply for student loan

Students Graduates
Responses Frequency Percentages Frequency Percentages
Yes 50 84 95 82
No 10 16 2C 18
Total 60 100% 115 100%

Table 1 reveals that many university students agpfor student loans because of
poverty. From what the participants said during ithe-depth interviews and what the
respondents indicated on a questionnaire, it cdaddconcluded that many public
university students applied for students loans beeaf poverty. This is in tandem with
Kietav et al (2003) who noted that the majoritystdidents in developing countries such

as Latin America accessed loans because of poverty.

The second reason that made students to applytfolerst loans was weaknesses
prevalent in student loans administration. On th&,out of 19 participants who were
interviewed disclosed that weaknesses made sordergtito apply for student loans.
Such weaknesses were lack of screening of student applicants and no follow-ups
made on the loan applicants while they were gtilthe universities. According to the
participants, these weaknesses compelled studemtsrich families to apply for loans
even if they did not need them. Concurring withstBtatement, student participant 5
explained that she applied for a student loan blieo wish. She expressed that she had
paid tuition fees during her first year in the warsity but later on, she stopped paying the
tuition fees considering that student loan admiaigin had numerous weaknesses. As a
result, she decided to apply for a student loanaA=ompliment, graduate participant
expressing remorse said, “I had money to pay wifees, but | stopped because of the
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way in which the student loan scheme was admimdteznabling every person to easily
access money from the scheme.” Against this backgtoshe narrated that she thought
of applying for a student loan. To add weight toetvthe participants said during the in —
depth interviews, 62% and 79% of student and grgduespondents respectively
indicated that university students applied for studloans because of weaknesses in

student loan administration as table 2 illustate

Table 2: Weaknesses in student loan administratiormade students apply for
Student Loans

Students Graduates
Responses Frequency | Percentages Frequency Percentages
Strongly Agre | 37 62 91 79
Agree 13 22 04 03
Disagre: 03 05 09 08
Strongly 07 11 11 1C
Disagree
Total 60 100% 115 100%

Table 2 has shown that many university studentdiexppor student loans because of

weaknesses prevalent in the way student loans ademénistered.

The participants further disclosed that students applied for student loans because of
the weaknesses acted as opportunists becausertéeytikat it would be difficult for the
Public Universities students Loan Trust (PUSLTjrewe them and ask them to repay the
loans. With this thinking, the participants empbkadi that it could be difficult for these
opportunists to pay back their student loans ag khew they would not be asked to pay

back their student loans. What came out from thenimews was that lack of screening
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and absence of follow-ups on student loan benefesdempted some students, even the
ones who had money to pay tuition fees, to applysfodent loans. Concurring with this,
social learning theory by Bandura (1997) stipuldtest people change their behaviour
because of the influence of the environment. Fangte, in this case, students stopped
paying their tuition fees because of the weaknepseglent in the way student loans

were administered.

The third reason was that students were afrai@shd) “their money”. In this case, 17
out of 19 participants revealed that they appli@dstudent loans because they thought
that they would waste “their money” should theycdiger the loans were free. “Their
money” according to participants, meant money sitsland graduates were given by
either their parents/ guardians to pay the contofyutuition fees of MK25, 000 and
MK55, 000 in UNIMA and at MZUNI respectively. Fonstance, a graduate participant
3, whose parents had money to pay for her tuitems fexplained that she applied for a
student loan because she was afraid of losingplesonal money” if she discovered that
the loan was not supposed to be paid back. Iniaddgraduate participant 7 responded:

When | enrolled in the university, my parents wgikeng me full amount
of money for paying tuition fees but realisingtthry fellow students could
just get the student loan forms, have them signéh their parents, the
lawyer or magistrate, | asked myself as to whipdwd continue paying
the tuition fees...this is just waste of mondaentit made me to apply for
the loans.

Agreeing with the participants, 73% and 77% of etiudand graduate respondents
respectively indicated that they applied for studeans because they were afraid of

losing their money as shown in figure 1.
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Figure 1: Students apply for Student Loans for feaof losing their money
Figure 1 revealed that university students applegdstudent loans because they were
afraid of losing their money once they establistigat the loans were free. Critically
analysing this, the influence of environment onversity students’ financial behaviour
cannot be taken out of the equation. The way stutbems were administered made
students to speculate that the loans were freeeheameed for them to be paid back.
This supports the Social Learning Theory (Bandd297) which posits that college
students change their financial behaviour becausevttat is happening in their
environment, which in this case is the instituticsetting. With the mindset that the loans
are free, it becomes impossible for the studengayoback their student loans. Therefore,
it can be concluded that some university studems ad the money to pay tuition fees
applied for student loans out of fear that theyhhigse their money if they discovered

that the loans were free.

Apart from the reasons stated above, studentsegpfdr student loans because they were

following their friends who were benefiting fromettstudent loan scheme. In support of
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this, 13 out of 15 student and graduate particgpatdted that university students applied
for student loans because they were following tieiow students who were getting
money from the student loan scheme. For exampdelugite participant 2 explained:

When | enrolled in the university, | was ready &y y tuition fees. After
all, I come from a family which is financially dgirfine. However, |

decided to apply for the loan because | looked atwny friends were
doing. Considering that they could easily get mdiney the loan scheme,
| too decided to get them (money).

Furthermore, student participant 3 expressed thatapplied for a student loan because
she was following her roommate who told her tharethough she was financially well,
she was getting money from the student loan schémeaddition to this, graduate
participant 1 commented:

Having seen that my college mates were gettingesnénom the student
loan scheme, | too decided to apply for them.|&Vai the college, |

could see my fellow students getting the studmam hBpplication forms,

rush with student loan application forms to eithi@e lawyer or magistrate
to seek their signatures and have them rublzenged. As a result, they
could get the loans easily. Upon seeing thisllbfeed their example.

The patrticipants felt that students who had apghledtudent loans would find it hard for
them to pay back the loans once they start workiaghey also follow their fellow

graduates who are not paying back their loans.upplement what the participants said
during the in —depth interviews, 85% of studentpogglents and 86 % of graduate
respondents revealed that university studentsieapbr student loans because they

followed other students who applied for studenh#as shown in table 3.
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Table 3: | applied for a Student Loan because of flowing friends who were getting
Student Loans

Students Graduates
Responses | Frequency Percentages Frequency Percentages
Yes 51 85 98 86
No 9 15 17 14
Total 60 100% 115 100%

What came out from both the interviews and the tjpmsaire was that university
students applied for student loans because ofwollp their fellow students who got
money from the student loan scheme. This findingisandem with Bandura’s social
learning theory (Bandura, 1997) that states thdege students change their financial
behaviour because of copying from their friendscaxding to Bandura, change in
students’ financial behaviour comes in due to geessure considering that the majority

of university students enrol in the universitieslelhey are adolescents.

In conclusion, it has been noted that public urgirgrstudents applied for student loans
because of poverty, weaknesses in student loann&tration, being afraid of losing

their money and following their friends who weretoe student loans. As a matter of
fact, if the student loan scheme enabled many neédiple students to access public
university education, the gap between the poorthedrich regarding access to public
university education would be narrowed. Apart fromt, if student loans permit only

needy eligible students to get money from the Iselneme, this could make the loan
scheme to achieve its intended purpose of helpihg reedy eligible university students
to access public tertiary education. However, latlscreening on loan applicants and

absence of follow-ups on loan beneficiaries enabtadents from rich families who were
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not in need of the loans to access student loarikeaexpense of the needy eligible
students. It also proved difficult for the PubliaiMersities Students Loan Trust (PUSLT)
to trace and track the loan beneficiaries becausmine circumstances loan guarantors
help the loan lending agency to trace the loan fii@ages who in this case were the
graduates who had not paid back their loans. Oralisence of follow-ups by PUSLT,
the repayment of the loans by graduates would teetafl as graduates would feel they
are done away with the loans. Apart from that, as tbeen established that students
applied for student loans because of fear of lofegr money should they discover that
the loans were free. In this case, it would nothsy for the loan beneficiaries to pay
back their loans as they nurture a notion thatntlbaey they got from PUSLT was not a
loan but free. It has also been observed that sstondents applied for student loans
because of following their friends who were gettithg loans. With this behaviour,
therefore, it would be difficult by both public weirsity students to pay back the loans
after graduating and start working due to the that when they were getting the loans

they nurtured a notion that the loans were not ssgg to be paid back.

4.3 How Public University Students get Money from @ident Loan Scheme

The aim of the question was to find out how publiversity students get money from
the national student loan scheme. The researchieinhadepth interviews with public
university students, and public university gradsat@o benefited from student loans and
student loan administrators. A questionnaire wamiaidtered to public university

students and graduates who benefited from studansl|
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The study disclosed that public university studegut money from the National Student
Loan Scheme after they had signed their loan agpdic forms with loan guarantors.
Most of the participants (18 out of 19) interviewaidclosed that before they were given
student loans, they had to sign the loan applindtioms with the guarantors. In support,
student loan administrator participant 2 revealbdt tone of the requirements for
university students to be given student loans wased for students to sign the loan
application forms with guarantors. To shed morbtlign this, graduate participant 2 said,
“When | got selected into the university, the Pallniversities Students Loan Trust
through the university sent me a loan applicatiormf which 1 and my guarantor duly
signed.” Furthermore, student participant 5 naddkat she signed her loan application
form with a loan guarantor before she was givenldla®. As an extension to what the
participants said during the interviews, 77% ofdstut respondents and 74% of graduate

respondents as shown in table 4 indicated thatukeg loan guarantors.

Table 4 used a Guarantor to access Student Loan

Students Graduates
Responses Frequency Percentage Frequency Percentage
Yes 46 77 85 74
No 14 23 30 26
Total 6C 100% 11F 100%

Table 4 shows that many students use guarantaveder for them to be given student
loans. From what the participants said during titerviews and what the respondents
indicated on questionnaire, it can be concludet gbalic university students in Malawi

access student loans after they and their guasasigned student loan application forms.
The current study finding is similar to a studydiing in Lesotho by Woodhall (1991) and
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Shen and Ziderman (2004) in 44 government spondoegtlschemes who observed that
public university student loan applicants coulddreen money from the student loan

scheme upon having the backing from the guarantors.

On the reasons why public university students Usad guarantors, mixed responses
came out from the participants. On one hand, adinl@dministrator participants
interviewed (4 out of 4) stated that students ugedrantors as a form of financial
security in cases they (students) were failingay Ipack their student loans. For instance,
a student loan administrator participant 3 explairistudents are asked to provide loan
guarantors as a form of financial security wheneiiely do not want to pay back their
loans in future.” According to him, the guarantersuld be asked to pay back the loans
on behalf of the graduates. Concurring with loanmiagstrator participant 3,
administrator participant 2 observed, ‘students los@ guarantors in order for them to
repay the loans whenever both students and gralfateo pay back the loans.” This is
in agreement with Woodhall (1991) who observed tbah guarantors in Lesotho were
used as surety. She noted that the reason behisdonask the guarantors to repay the

student loan in cases the guarantees (students] taipay back the loans.

On the contrary, 13 out of 15 student and gradpatécipants who were interviewed
stated they used loan guarantors for them to confhrat the information they were
providing to the loan trust was correct. In suppdrthis, student participant 3 said, ‘my
guarantor and | signed loan application form. lis ttase, the guarantor confirmed that

the information | was providing to the Public Unisiies Students Loan Trust was
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correct’. From the perspective of public universtydents and graduates, therefore, the
loan guarantors were used to confirm that the métion student loan applicants had
provided to the loan lending agency was correcthWhis contradiction, the conclusion
that was drawn was that both students and graddate®ot understand the role of their
guarantors that of repaying the loan in case chueés the reasons why the graduates

used them had nothing to do with loan repayment.

The study further noted that students got monem ftioe student loan scheme after the
District Commissioner (DC) of their districts ofigin or the magistrate had signed their
loan application forms. Most of the participant8 @ut of 19) interviewed indicated that
student loan applicants’ loan application forms eveigned either by the DC of one’s
district of origin or the magistrate so that theyuld access the student loans. An
illustration of this is graduate participant 5 whkaid, “When | got selected into the
university, | received an admission letter whichsveacompanied with a loan application
form. As a requirement, | signed the applicatiomfdhrough the DC of my district of
origin’. Concurring with graduate participant 5,nadistrator participant 1 stated that
students signed their loan application forms thiotige DC of their districts of origin or
the magistrates. This shows that students signeid iban application forms through
either the DC of their original districts or magae for them to be given student loans.
In support of what the participants said duringititerviews, 67% of student respondents
and 74% of graduate respondents confirmed that hiaglytheir loan application forms

signed with the DC of their districts of origin @ble 5 illustrates.
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Table 5: | signed my Loan Application Form throughthe DC

Students Graduates
Responses Frequency Percentages Frequency| Percentages
Yes 40 67 85 74
No 2C 33 30 26
Total 6C 100% 11E 100%

According to table 5, many students signed loarliggmn forms through the District
Commissioner of their districts of origin. Howeyal student and graduate participants
interviewed (15 out of 15) said they preferred segkhe signature of the magistrate than
the DC due to travel costs that could be incurrdegmnvever one wanted to seek the
signature of the DC of his/her district of origifhe participants explained that there was
need for some students to cover long distancdeeif tvere to seek the signature of the
DC hence encountering high travel costs. Becausdbisifthe participants disclosed that
students preferred signing the loan applicatiom®with the magistrates. For instance,
graduate participant 8 explained that during her fgears of stay in the university, she
had her loan application forms signed with the Magie and not the DC. As a
compliment, student participant 2 said, “I prefegngng my loan application forms
through the magistrate and not the DC.” She furth&d, “since my parents were
working in a town very far from my district of orig it meant | could have spent a lot of
money in travelling to have my loan application nioisigned by the DC.” As a
compliment, graduate participant 3 narrated:

Of course | wanted to have my loan application faigned by the DC of
my original district. For your information, my oiigal district is in the
southern tip of Malawi but during the time | gotles#ed into the
university my parents were working in the Northgrart of Malawi.
Considering the issue of distance and financiallicapions, | decided to
seek the signature and rubber stamp of the magestra
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Concurring with graduate participant 3, studentipigant 5 vividly explained that she

was of the view that many students preferred smttieir loan application forms through
the Magistrates because of distance which would tt@sn a lot of money. He stated
that many students who were found in the univesitame from parents who were
employed working in different government instituit$p and private sectors in the main
towns and cities of Malawi. However, some of thenrte and cities were situated far
away from students home districts consequently, imgalit very expensive for the

students to travel and have loan application fosighed by the DC. The general
consensus among the participants was that studantdpplicants preferred signing the
loan application forms with the magistrate than & because of financial implications

as some of their parents stayed far away from igtecds of their origin.

Mixed responses came out as to why students sitireadloan application forms with
either the DC or magistrate. The majority of studemd graduate participants
interviewed (13 out of 15 participants) disclosbdyt had their loan application forms
signed by the DC or magistrate for them to secordignation that they were the bona
fide citizens of the stated districts. To suppbis,tgraduate participant 4 revealed that he
signed his loan application form by the DC of ddtof his origin because he was aware
that as far as public tertiary education in Mal@&vconcerned, all districts are supposed
to benefit from the national student loan faciliye therefore signed his form with the
DC to confirm that indeed he belonged to that paldir district. In addition, student

participant 1 explained:
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As far as | am concerned, students signed the &pgtication forms with
the DC or Magistrate to confirm that the informatithey had provided to
the Public Universities Students Loan Trust wasrexr In addition,

signing of the application forms with the DC wase@nfirmation that

students belonged to a mentioned particular distaiod that they were
citizens of Malawi.’

This means that signing of loan application fornesoading to student and graduate

participants had nothing to do with student logragenent.

On the other hand, all student loan administratotigpants (4 out of 4) disclosed that
students were asked to sign their loan applicatmms with either the DC or the
magistrate for legal backing whenever graduatesididvant to repay their student loans.
For instance, administrator participant 3 had thisay, ‘we ask students to sign their
loan application forms with the DC or the magigrab that one day if they do not want
to pay back the loans we should ask their loamaguars to pay back student loans.’ In
support, administrator participant 4 revealed ghatlents sought the signatures of DCs or

magistrate for legal purposes.

As to whether the legal backing had any impacthen repayment of the loan, student

loan administrators (3) disclosed that it had npauot at all. For example, administrator

participant 1 only laughed and said:
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Ha ha ha! My friend don’t you know that the issiiestudent loans is full
of politics. What | am saying is that there is podl interference in the
way the loans are administered. The moment we uwargvoke any
measure, we face resistance from students, grasisatd most important
the general public. Politicians too do not wantlése the support of the
general public. Because of this, they instruct asstop evoking any
measure regarding student loans. Look at how diffit was when we
announced that tuition fee contributions in UNIMAvk been hiked from
MWK 25,000 (U$ 179) to MWK 80,000 (U$ 572.42). Thenmuniqué
was later withdrawn due to stiff resistance froma students.

From the comments made by the participants, itccda concluded that students were
given student loans after signing their loan appion forms with the DCs of their

districts of origin or the magistrate. According student and graduate participants,
signing of application forms with the DC or magié was for confirmation that they
were the bona fide citizens of particular distrietsd that the information they had
provided to the PUSLT was correct. On the otherdhadme student loan administrators
felt that students signed their loans applicatmmis with either the DC or magistrate for
legal purposes whenever graduates did not warggayrtheir student loans. Basing on
the reasons put forward by student and graduateipants, it would be difficult for the

graduates to pay back their student loans as gigfiapplication forms with the DC or

magistrate had nothing to do with the repaymerthefloans.

The study further established that student loardi@pys were not interviewed for them
to get student loans. In line with this, 17 outl®fparticipants interviewed explained that
university student loan applicants were not inmed for them to be given student
loans. For instance, administrator participant ddated that they did not interview the
loan applicants before they were granted studeahslo As a supplement to what
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administrator 3 said, student participant 1 disstbthat she was not interviewed before
getting the student loan. She further said, ‘yegijol a student loan but | was not
interviewed for me to be given a student loan.’ thk@mmore, graduate participant 6
explained that he did not recall a time in his feyrears of stay in the university if he had
ever been interviewed by the loan officials beftve was given a student loan. In
response, graduate participant 4 commented, ‘whileollege, | knew so many friends
who were getting student loans. However, that twveye interviewed before they got

student loans is a lie.’

To support what the participants said during therinews, 78% of student respondents
and 73% of graduate respondents showed that studemé not interviewed in order to

get the student loans as table 6 indicates.

Table 6: | was not interviewed before | was given &tudent Loan

Students Graduates
Responses Frequency Percentage Frequency Percentage:
Yes 47 78 84 73
No 13 22 31 27
Total 6C 100% 11F 100%

Table 6 reveals that a large number of student lmaplicants were not interviewed

before they were given student loans.

On the reason why students were not interviewddthal participants (19 out of 19)
interviewed attributed this to a large number afdsnts who applied for student loans
compared to the small number of personnel invoivethe administration of the loans.
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For example, graduate participant 5 explained #tatlent loan applicants were not
interviewed because of the large number of studeviie applied for the loans.

Emphasizing a point, she said, ‘the large numbéoaf applicants makes it challenging
for the PUSLT to interview all the students. In gdiment, administrator 3 stated:

Look at the current number of students who arectetl to pursue
different programs in both the two public univées. Roughly each year
almost 3, 500 students are enrolled in the unitiess For your
information, almost all students who enrol in theiversity want to get
student loans. Do you think all these can be umsved? If we are to
interview them, it means a lot of time is goingb® spent to finish the
whole exercise.

In support, administrator participant 2 stated:

Look at the large number of students who apply $trdent loans.
Currently, the overall intake for first year studenn the Malawi's two
public universities is between three and four tlaous Combined with
other years, the number goes beyond seven thouskaddn’t think it is
possible for us to interview all student loan apaiits.

This tells us that students were not interviewedaise of the large number of student
loan applicants compared with the smaller numbeafiatials involved in administration

of student loans.

In a nutshell, public university students got morieym the student loan scheme by
signing the loan application forms with the loanantors and the District

Commissioner of their districts of origin or the gistrate. From the perspective of
administrators, students signed loan applicatiom$owith loan guarantors, the DC or
magistrate as a form of financial security in cémestudents did not want to pay back the

money they got from the loan scheme. From the pets@ of students and graduates,
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loan applicants signed their loan application fommih guarantors, DC or magistrate to
confirm that the information they had provided veasrect and that they were bonafide
citizens of mentioned districts. With this contredin, the recovery and repayment of
student loans would be affected since the benefisiareason had nothing to do with the
repayment of the loan. Last but not least, studmsnt applicants were not interviewed
before they were given student loans due to thgelarumber of loan applicants as
compared to the smaller number of student loan @idiration personnel. However, not
interviewing loan applicants would enable studdrs rich families to get the loans
even if they did not need them and the purposenbetiie establishment of the Loan
Scheme, which is of helping needy eligible studentaccess public tertiary education,

would be defeated if students from rich familiesessed the loans.

4.4 Mechanisms for Recovering Student Loans

The purpose of this question was to find out thelmaisms that were put in place by the
Public Universities Students Loan Trust (PUSLT) ifoto recover student loans from
graduates. The researcher conducted in-depth ieteswvith student loan administrators,
public university students and graduates who bgstefirom the loans. In addition, a
guestionnaire was administered to public universitidents and graduates who were the
beneficiaries of student loans. Data collected ubgho qualitative and quantitative
approaches was supplemented with reviewing of decisn The study established that

there were three student loan recovery mechanisatsviere put in place by PUSLT.
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The first recovery mechanism was that of not alfmwraduates who had not paid back
their student loans to go to overseas countridsereito seek employment or pursue
studies. The administrators interviewed (4 ou#pfstated that PUSLT did not allow
graduates who had not finished repaying their stuttns to go abroad. For example,
administrator participant 2 explained, ‘For usécaver the loans from the graduates, we
do not allow those graduates who have not complptadng back their loans to go
abroad.” Asked how graduates who had not finigtedng back their student loans were
prevented from going abroad, all the administradrsut of 4 participants) did not come
up with a precise answer. In response, administggdicipant 1 only said, ‘That is one
of the mechanisms we have been using.” Howevenutdof 15 student and graduate
participants indicated that they were not awarthisf recovery mechanism. For example,
graduate participant 3 bitterly said that he wast aware that the Public Universities
Student Loan (PUSLT) Trust did not allow those gatds who had not finished
repaying their student loans to go abroad as aveeganechanism. As a compliment,
student participant 4 explained, ‘I am not awarat thne of the student loan recovery
mechanism employed by PUSLT is not to allow graglmatho have not repaid their
loans to go abroad.” As a compliment, graduate¢igigant 7 pursuing post graduate
education studies at one of the European univessékplained that he had not finished
paying back his student loan. In addition, he st#tat he was not prevented from going
abroad. He also narrated that he knew graduatedaukcstudent loans but were allowed

to go abroad to pursue further studies.
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As to whether this mechanism was resulting intordemvery of student loans from the
graduates, all participants interviewed (19 oul®f emphasised that the mechanism did
not result in the recovery of the loans. For examgtaduate participant 3 said, ‘Il am one
of the graduates who benefited from the studemtdohwas not denied a permit to go to
one of the overseas countries to pursue a MadbeE{gee. To me this shows that the
mechanism is not working.” As a compliment, graduaéarticipant 8 stated that he knew
many graduates who benefited from student loans&dinever been denied permit to go
abroad. These statements showed that not allowadpgtes who had not paid back their
student loans to go abroad as a recovery mechamé&smot working. The participants
attributed this to a failure by PUSLT to work haimdhand with other stakeholders
involved in issues of migration. To support whag tharticipants said during the in —
depth interviews, 71% and 75% of student and gt respondents respectively

indicated that they were not aware that not athgngraduates who had not paid back

their student loans was one of the loan recoverghauigisms as table 7 illustrates.

Table 7: | am aware that Graduates who have not reqad student loans are not
allowed to go abroad

Students Graduates
Responses Frequency Percentages Frequency Percentageg
Yes 17 29 29 25
No 43 71 86 75
Total 60 100% 115 100%

Table 7 shows that graduates were not aware thatllooving graduates who had not
paid their student loans to go abroad was a regowechanism. Graduates not being

aware of student loan recovery mechanisms wouldenth&m think that they are safe
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hence cannot be asked to repay student lo&he observation made by the participants
was that this problem cropped in because PUSLThdtdvork hand in hand with other
stakeholders such as Department of Immigrationpdkis and so on who dealt with
issues of migration of graduates to other countkidithout this, it would be very difficult

for the PUSLT to know the graduates who intendegitabroad.

The second recovery mechanism was asking studedttheair guarantors to sign the loan
application forms. This signing was a form finahdacurity in that it would be a basis
for persecuting both the loan beneficiaries and goarantors. Most administrator
participants interviewed (3 out of 4) stated tlmatthe loans to be recovered, students and
their respective loan guarantors had to sign tlaa lapplication forms. For example,
administrator participant 3 expressed that the iPubhiversities Students Loan Trust
required students and their guarantors to sigmappdication forms. He further stated that
the good thing was that most of these guarantore W students’ parents. Based on
this, the participants observed that it could by wasy for the loans to be paid back had
it been that PUSLT was pressuring the graduatespay the loans. This would be due to
the fact that parents would play a persuasive aslking the graduates to honour the

loans.

On the part of the students and graduates, mostkestuand graduate participants
interviewed (13 out of 15) explained that they kniat the use of loan guarantors was
for them to secure loan and not for recoveringltia@s. For instance, student participant

4 said, ‘My guarantor and | signed the loan apfiieaforms as one way of fulfilling the
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requirements of accessing the loans, but | am nedrea that it was a recovery
mechanism.’” In compliment, graduate participanta®esl that he was not aware if use of
guarantors was a loan recovery mechanism. As a leomept to what student and
graduate participants said during the interviewi8 of student respondents and 68% of
graduate respondents disclosed that they were wareathat signing of the loan
application forms with the guarantors was a recpweechanism as indicated in table 8.

Table 8: Use of Guarantors is a Loan Recovery Mecinégsm

Students Graduates
Responses Frequency Percentage Frequency Percentage
Yes 15 26 37 32
No 45 74 78 68
Total 6C 100% 11& 100%

Table 8 indicates that many students and gradaidesot know that signing of the loan
application forms, by them and their guarantorss wdoan recovery mechanism. As a
result, it would be difficult for the graduatespay back their student loans because their
signing of student loan application forms had nughio do with the repayment of student
loans. Argument by students and graduates thapvfugearantors had nothing to do with
the repayment of the loans contradicts a findingviongolia by LaRocque and Yee
(2004) who observed that guarantors took the respihity of repaying the loans where
students failed to do so. Similarly, in Ghana (Sal2®03) concluded that guarantors

whose graduates faced prolonged unemployment paii siudent loans.

As to whether the mechanism was effective, admatist participant 2 said, ‘asking
guarantors to pay the loans is a challenge beacaatsall guarantors can afford to find
money.’ He stated that indeed there were some gteasawho could manage to pay back
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student loans. According to him, these guarant@sewhe ones doing business or being
employed in different areas such as the Publicl@ervice, the Private Sectors, Non-
Governmental Organisations and so on. Howeverp#rgcipants made an observation
that the purpose behind the establishment of studans was to assist students from
poor families pay tuition fees hence access publigersity education. The participants
expressed a concern that loan repayment wouldenpbbsible where the loan applicants
had used guarantors who were poor. For exampleingtrator participant 3 complained
that some university students and graduates wHholtams while in the university were
coming from poor families but they used their péseas loan guarantors. In addition, he
explained that the problem was on the Public Usitiess Students Loan Trust expecting
the very same poor parents to come forward andyréipa loans on behalf of the

graduates who do not want to honour their loans.

The third loan recovery mechanism was a need fergitaduates to voluntarily start
repaying their loans after they have worked forrabonths upon securing employment. In
support of this, 3 out of 4 loan administrator m#HpENts interviewed revealed that one of
the loan recovery mechanisms was voluntary repaymkthe loan by both graduates
and guarantors. For example, administrator paditi3 stated that the Public University
student Loan Trust required graduates and guasaritorvoluntarily pay back their

student loans. However, the participants felt tbathis mechanism to work there should
be goodwill by the graduates and guarantors totfesl they have an obligation to pay
back their loans. However, critically analysing thechanism it seems that it could only

work if both students and graduates were motivadgahy back their loans. Without this
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motivation, the researcher feels that the loan ctire paid back. The researcher’s
observation is in line with the Social Learning ®he(Bandura, 1977) which argues that
students are motivated to perform a financial fiomgt which in this case is the

repayment of student loan, if they are motivatedidoso. Therefore, where there is no
motivation, it would be very difficult for both thstudents and graduates to pay back

student loans.

Asked if they were aware that voluntary repaymehttte loan was a recovery
mechanism, 13 out of 15 student and graduate jpatits interviewed expressed
ignorance that voluntary repayment of the loan wascovery mechanism. Supporting
what the student and graduate participants eladyratl% and 81% of student and
graduate respondents respectively indicated thay thd not know that voluntary
repayment of student loan was a recovery mechaassspecified by table 9.

Table 9: | know that voluntary repayment of studentloan is a recovery mechanism

Students Graduates
Responses Frequency Percentage Frequency Percentage
Yes 17 29 22 19
No 41 71 93 81
Total 60 100% 11E 100%

Table 9 indicates that many students and graduwagéee not aware that there was a
voluntary repayment of student loan as a recoveghranism. In short, it can be said that
many students and graduates were not aware of tteEswery mechanisms. They
attributed that the loans were not fully promotéds such, they relaxed to pay back their

student loans.
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In summary, the study has established that notvailp those graduates who had not
finished paying back their loans to go abroad, ragkitudents and graduates to sign their
loan application forms with guarantors and voluptaan repayment were student loan
recovery mechanisms put in place by the Public ehsities Students Loan Trust.

Common to all the recovery mechanisms was thaestiscand graduates were not aware

of the mechanisms.

4.5 Factors that make Public University Graduatesdil to pay back Student Loans

This question intended to find out the factors tetised public university graduates in
Malawi fail to settle up their student loans. Tosaer the question, the researcher
conducted in — depth interviews with student lo@mimistrators, public university
students and graduates who benefited from studem $cheme. A questionnaire was
administered to both public university students gratluates who were the beneficiaries
of student loans. The study established thirteetofa that made graduates fail to pay

back their student loans.

4.5.1 Lack of loan repayment details

Almost all the participants interviewed (18 outX$f) disclosed that graduates failed to
pay back student loans because they did not hare figpayment details such as bank
account, location of offices handling student lgaimtact details and so on. This made
it difficult to those graduates who had money anllingly wanted to repay the loan as

they did not know how to go about for them to médan repayments. To support this,

graduate participant 4 complained, ‘Indeed | reedow monthly salary. However, if |
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had money and wanted to pay back my student labon't think | could have done so
because | do not have the loan repayment detAgsd compliment, graduate participant
6 working in the private sector decried that he itelvas very important for him to pay
back his student loan so that other needy eligibigersity students should benefit from
the loans hence access public tertiary educationveder, the problem was that he did
not have the loan repayment details. Furthermaragdugte participant 4 found in his
office, in a good mood and seated on a swing dteilenged:

Of course | know that the loan | got while in thawersity ought to be
paid back. Now it is my obligation to pay back than. In addition, the
money | owe PUSLT is too little compare to whateaius receive per
month. Right now if officials from PUSLT are to etn my office | am
willing to pay back my student loan because | aast jush and collect a
hundred thousand kwacha | owe them and have thetehalosed.
However, the problem is that | don’t have detaitd@an repayment.

From what the participants said, it means that ggses with money failed to pay back
their student loans because they did not havedde tepayment details. Without these
details, the participants expressed that they wetemotivated to repay their student
loans since they knew it would be difficult for théo be notified that they have indeed
paid back their loans and that in future they wit be asked to pay back the loans. This
supports the Social Learning Theory which stipudatieat people perform a function
which in this case is loan repayment only if theg motivated or there is an incentive to
do so (Bandura, 1997). Supplementing what the qypatnts said during the interviews,
74% of student respondents and 82% of graduatemdspts indicated that graduates falil
to pay back their student loans because they ddvan student loan repayment details

as shown in figure 2.
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Figure 2: Lack of Loan Repayment details make Gradates fail to repay
Student Loans

Figure 2 has disclosed that graduates who had mandythose willing to pay
back their student loans had failed to repay tlamdobecause they did not have

the loan repayment details.

4.5.2 Lack of well-established student Loan adminisation structures in colleges

Most participants interviewed (16 out of 19) fdiat graduates did not pay back their
student loans due to lack of well-established soines for handling student loan

administrative issues in colleges. In other wonasticipants felt that there were no
student loan scheme structures especially at @llegel. The participants felt that

student loan administration was just incorporataedthe already existing college /

university administration structures. As a resthe participants felt that student loan
administration was not accorded enough seriousn&gainst this background, both

students and graduates found it difficult to accem®e information regarding to their

loans. An example of such information was how money a person was supposed to

pay back, loan repayment account, and contact Isletéipeople handling the loans
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especially at the Public University Student Loaruskrsecretariat and so on. For
instance, student participant 3 stated that graduaere failing to pay back their student
loans because in colleges there were not well ksttald structures for handling student
loans. In support, graduate participant 8 decried incorporating student loans in the
college administrative structures made it diffidoit students to access the much needed

information pertaining to their student loans.

To support what the participants said during therinews, 67% and 72% of student and
graduate respondents respectively as shown in fdbladicated that graduates failed to

repay their student loans due to lack of well-dsthbd structures.

Table 10: Lack of well-established structures in dteges makes Graduates not pay

back student loans

Students Graduates
Responses Frequency Percentage Frequency Percentage
Strongly Agre: 38 64 69 60
Agree 08 13 14 12
Disagre! 09 15 13 11
Strongly Disagres 05 08 18 17
Total 60 100% 115 100%

Table 10 shows that many graduates failed to pak theeir student loans because of lack

of well-established structures for handling studeans at college level.

87



4.5.3 Failure by Public University Students Loan Tust (PUSLT) to trace and track
Graduates

The majority of the participants(17 out of 19) mviewed revealed that graduates had not
paid back student loans because PUSLT did not tieveapacity to trace and track the
graduates who benefited from students loans andnead/et paid them back. They
challenged that the loan lending agency did noeh&e names as well as the contact
details of the graduates. As a compliment, admtist 3 explained that indeed the loan
lending agency was failing to trace the graduak#s.stated that it was against this
background that the graduates were not respondirgy ¢all to pay back their student
loans taking advantage that they could not be dralreaddition, graduate participant 7
challenged:

Graduates are failing to repay their student lodrecause they know they
cannot be traced. The reason is that the PUSLT doesiave the names
and contact details of the loan beneficiaries.dfiydon't believe in what |
am telling you, | am ready to show one of the copigr employer has just
received .In it, the loan lending agency is requesthe employer to
furnish it with names of its employees, statingrthealifications, name of
the institution they got their university educatiand year they obtained
the university qualifications. To me this is a cleign that PUSLT is
failing to trace the graduates.

As to how PUSLT was failing to trace the graduaties,administrators vehemently said
this problem comes in because of breakdown of conication once the graduates leave
the universities. For instance, administrator 2dsdiWhen graduates leave the
universities, no communication link is establishgdnce the graduates leave the
universities, they start using different communmatlinks”. The same problem was
noted in the Philippines where Kitaev et al (20@22)nd that graduates’ failure to repay
student loans was due to the loan lending agenapility to trace them. Similarly,
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Johnstone (2003) noted that in Sub —Saharan Adsicluding Malawi student loan non —

repayment was due to the graduates’ mobility wheshulted in them not being traced.

4.5.4 Weak legal system to support loan collecticand recovery

Most participants (15 out of 19 ) interviewed fidat student loans in Malawi under the
PUSLT were not backed up with a strong legal systérich could result into student
loans recovery from the beneficiaries who happetede graduates and / or co-
signatories. With this in place, the graduatestfedt they could not be brought to book
if they had not paid back their student loans. &ample, graduate participants 3 and 5
concurring with each other stated that one of tteasathat made the legal system to be
weak was through change of responsibility as regtrdvho should be administering the
student loan scheme. They explained that this dga implications since the signing of
the loan contract was an agreement made betweepawies that is the lender and the
borrower. As a compliment, student participant Rigwviews said:

Somehow | feel change of student loan administsatas got a bearing as
to why graduates are not paying back their studeans. Initially, student
loans were in the hands of the PUSLT. In 2010 ihneemment directed
that student loans be administered by MSB. Theicatmn of this is that
all the loan agreements which were made by PUSIcorbe not binding. |
think graduates take advantage of this.

Graduate participant 5 further explained that #gal backing of student loans in Malawi
was weak. Because of this, people (graduates) egcidt to pay back their student loans
knowing that they could not be prosecuted. In aoiditadministrator participants stated
that a weak legal system compelled them not to bevated hunting for the graduates

who were not coming forward to pay back their loaimce they knew they could be
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challenged by the loan borrowers. In support of twha participants said during the

interviews, 68% and 72% of student and graduatgoretents respectively indicated that

student loans in Malawi were backed up with a wieghl system (refer Table 11).

Table 11: Weak Legal System makes Graduates not rap Student Loans

Students Graduates
Responses Frequency Percentages Frequency| Percentages
Strongly Agre: 32 53 70 60.€
Agree 09 15 16 14
Disagre! 12 2C 11 1C
Strongly Disagre 07 12 18 16
Total 60 100% 115 100%

In line with this finding, Johnstone (2004) in Istsidy in Sub —Saharan Africa excluding
Malawi found that graduates were not paying baekr tstudent loans because of a weak
legal context for pursuing the loan borrowers ors@natories involved in loan default.
The same problem was noted by Johnstone and Mar@@10) in the low and middle

income countries.

4.5.5 Lack of seriousness in Student Loan Schemerauhistration

Many participants (15 out of 19) interviewed fédlat graduates were failing to pay back
their student loans because there was no sericgigetining to the way the student
loan scheme was administered. In support of theeJate participant 6 lamented that the
officials involved in the administration of the lemdid not demonstrate seriousness in
order for the students to regard the money theywgearen as loans hence thought of not
paying it back. In compliment, graduate particip@htwho during the time of the

interviews was a PhD student said:
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To me graduates are failing to pay back their shideans because of the
way the student loans were administered. No semeas was portrayed
by the officials in the way the loans were disbdrae the loan
beneficiaries. In other words, the administratidntlee student loans was
too casual because the officials lacked commitnrerixecution of their
duties when administering student loans. This msatae of us to start
thinking that may be on paper the money were |dansractically they
were not loans. It is because of this that we findgifficult to repay our
student loans.

From an economic point of view, the participantplaied that almost all commercial
bank loans which lack seriousness by its admin@aregister high default rates. For
example, a graduate participant 3 emphasised:

Look! Here in Malawi, since time in memorial, thevgrnment has had
been setting up different loan schemes such as MREDEF. Because
there was no seriousness in the way the adminsgatvere executing
their duties, the loan beneficiaries had speculdtett the loans were not
supposed to be paid back. It is due to this that Idan schemes have
registered high default rates. As | am talking, sare defunct

In support of what the participants said during ititerviews, 78% and 72% of student
and graduate respondents respectively indicatet gfemluates fail to pay back their
student loans because of lack of seriousness inwg the student loans were
administered as illustrated by table 12.

Table 12: Lack of Seriousness in Administering Loas makes Graduates not pay
back their Student Loans

Students Graduates
Responses Frequency Percentage Frequency Percentage
Strongly Agree 39 65 69 60
Agree 08 13 14 12
Disagre! 09 15 13 11
Strongly Disagre 04 07 19 17
Total 60 100% 115 100%
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Table 12 has revealed that graduates failed tdpaly their student loans because of lack
of seriousness pertaining to the way student loeee administered. This made both
students and graduates to speculate that may beahg were just free. As a result, they
were not motivated to pay back their student lodrtgs is in line with the Social
Learning Theory that argues that people performmnatfon if they are motivated to do it.

In this case, the function is the repayment of atdoans.

4.5.6 Low monthly salaries

Most participants (17 out of 19) interviewed sththat public university graduates
especially those working in the Public Civil Servibad failed to repay their student
loans because they were earning low monthly salalmeresponse, graduate participant 6
narrated, ‘The monthly salary | get is just for swyvival. Let me not mince words. What

| can tell you is that the salary | receive is jagpeanut regardless the fact that | am a
graduate. | even fail to meet the costs of all ragib needs.” As a compliment, graduate
participant 2 stated:

Some of us took loans from the Public UniversiSésdent Loan Trust
with expectation that we would pay them back whenrstart working.
However, the problem is that we are failing to @dob®cause we receive
low salaries. How do people expect us to pay bhekstudent loans with
the low salaries we receive? With the same amaduhave to pay my
house rent, buy food, groceries, pay transport,ewand ESCOM bills,
fees for my children ;and siblings and meet othgreases. At the end of
the day.....I find myself left with nothing in nocket.

In addition, student participant 1 lamented thathhd a brother who was a university

graduate and happened to benefit from a studentdoaeme. He decried that the salary
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his brother received per month was not enough tp hien settle up his student loan.
Furthermore, administrator participant 3 revealett,t' Some graduates particularly those
working in government failed to repay their studkrains because they were getting low
monthly salaries.” In support of what the particifga said during the in —depth
interviews, 78% of student respondents and 72%rafiugate participants as shown in
table 13 indicated that low salaries made publédgates fail to pay back student loans.

Table 13: Low Monthly Salaries make Graduates notepay Student Loans

Students Graduates
Responses Frequency Percentage Frequency | Percentage
Strongly Agre: 38 64 69 60
Agree 08 14 14 12
Disagre: 0¢ 15 13 11
Strongly Disagre 04 07 19 17
Total 60 100% 115 100%

Because of low monthly salaries, participants eraggiea that it was difficult for the

graduates to set aside part of their salaries andcge the student loans. However, the
impact of low salaries on student loan repaymers ma&t felt among graduates who were
self-employed and / or were working in the privaextor such as non- governmental
organisations (NGOs), faith based organisationsQ$Band institutions of higher

learning. For instance, graduate participant 9 arphl that he was willing to pay back
the money he got from the student loan scheme.gheement with him, graduate

participant 3 said, “Some of us owe the Public @msities Students Loan Trust money.
We would like to pay back the money but we do n@mneknow where to pay the money
as well as the person who handles the repaymeateutring with graduate participants
9 and 3, administrator participant 2 observed, “Hibtgraduates receive low salaries

What | know is that some graduates receive a lohahiey which may enable them pay
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back the money they got from Public Universitiesdgints Loan Trust.” Argument that

graduates in Malawi fail to pay back their studea@ins because of low monthly salaries
they receive agrees with the study finding by Zid@n (2004) in the five Asian countries
of China, Hong Kong SAR, Republic of Korea, Philipgs and Thailand who concluded
that some graduates did not repay student loarmuibe®f the low monthly incomes they

were getting.

4.5.7 Graduates not being aware of other graduategho had paid back their loans
Most participants (18 out of 19) interviewed expéa that graduates did not repay their
student loans because they were unaware of gradwate had repaid their student loans.
For instance, graduate participant 5 explained,mMMpeople took student loans while
were in the university. Since | started workindyave never heard of anyone who had
paid back their student loans. As such, | had tockme that student loans are not
supposed to be paid back.” Furthermore, studemicygant 2 disclosed:

Through social networking, the media and newspaperfave been told
that graduates who got student loans are not papack the loans. The
Public Universities Students Loan Trust had issumonerous press
releases calling graduates to come forward and pagk their student
loans. It had threatened that any graduate, wha81bY December, 2010
could not repay his or her student loan, would féegal action. To me
this is a justification that people are not payiogck their student loans.

To add more weight to what the participants saidnduthe in —depth interviews, 68%
and 72% of student and graduate respondents resggchdicated that graduates failed
to pay back their student loans because they didhaee knowledge on other graduates

who had paid back student loans (refer table 14).
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Table 14: Not being aware of Graduates who have phiback Student Loans makes
graduates fail to repay their Student Loans

Students Graduates
Responses Frequency Percentages Frequency Percentages
Strongly Agre 32 53 7C 60.¢
Agree 09 15 16 14
Disagree 12 20 11 1C
Strongly Disagre 07 12 18 16
Total 60 100% 115 100%

Table 14 has revealed that graduates failed toyréyear student loans because they were
not aware of other graduates who had paid back theident loans. However, if
graduates who had not repaid their loans were anfogher graduates who had paid
back their loans they would be motivated to regeagirtstudent loans. This knowledge
would enable the graduates to realise the impoetaicpaying back their loans. The
current study’s finding is in tandem with Bandur&secial Learning Theory (Bandura,
1997) which stipulates that people change thearfamal behaviour whenever they learn

through the media that others are not repayindoiues.

4.5.8 Huge responsibility

Huge responsibility was the other factor that prted the graduates from paying their
student loans. Most participants (17 out of 19¢mewed complained they had not paid
their student loans because they had huge respldresb For example, student
participant 4 disclosed that the moment graduatas$ working they inherit a chain of
responsibilities starting with his or her own fayniparents, siblings, uncles, aunts and
other relatives. In response, graduate particidasbmplained, “Some of us inherited

responsibility of taking care of our sisters andtber way back when we were in the
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universities. We would go out and do part-time vgoduch as teaching at a Private
Institution just to raise some money so that wes teére of our sisters and brothers.” In
agreement, graduate 2 complained:

| have a lot of responsibilities. | take care ofmggpeople. All my relatives
look at me whenever they are in problems. Right htake care of six
people who are residing in my house. Some of themnmy nieces and
nephews. What happens is that all the money Ive@s my monthly salary
is spent on buying food so that | take care oféhmsople. Currently, | am
planning to buy four bags of maize just to makedtnes keep on going.

In addition, graduate participant 6 bitterly conipéal that when the time was about to
be month- end she would start receiving photis fram her relatives requesting her to
send them some money. This trend continued tilldag she could get her monthly
salary. She also stated that she could be lefftoaritany money in her hands because of
need for her to assist her relatives. Furthermstgdent participant 3 without mincing
words said:

Graduates especially those in the Public Civil 8srviind it difficult to
repay the student loans because they have a letspbnsibilities. For your
information, there are some students who have eiograduated but have a
lot of responsibilities. During the holidays they piece meal works just to
support their brothers and sisters. So do you eixffexse graduates to pay
back their student loans once they graduate and starking?

The participants indicated that huge responsiegitombined with the low salaries made
it difficult for graduates especially those fromgpdamilies to repay their student loans
because they happened to be the only bread winAsrsuch, they stated that it was
difficult for them to set aside part of the moneydaservice their student loans. As an
extension to what the participants elaborated dutie interviews, 68% of student and

72% of graduate respondents respectively as idltexdrin table 15 indicated that one of
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the reasons why graduates had not paid back theidest loans were huge

responsibilities.

Table 15: Huge Responsibility makes Graduates notgy back Student Loans

Students Graduates
Responses Frequency Percentages Frequency Percentages
Strongly Agre: 32 53 70 60.¢
Agree 09 15 16 14
Disagre! 12 2C 11 1C
Strongly Disagre 07 12 18 16
Total 60 100% 115 100%

Table 15 has shown that graduates failed to pak thesir student loans because of huge
responsibilities they had. In this case, if thedgietes had low responsibilities, they
would have been servicing their student loans. Hewehe high dependency ratio that is
graduates financially supporting many people maddugtes find it difficult to pay back

their student loans.

4.5.9 Unemployment

Most participants (16 out of 19) interviewed indexhthat some graduates were failing to
pay back their student loans because they weremeptoyed. The participants further
lamented that in the past it was automatic thatntbenent one left the university with ‘a
paper’, it was not a problem for him or her to fiminployment. For instance,
administrator 3 stated that during the seventiesouiine nineties some lucky graduates
could secure jobs before their results were out.fuither stated that some graduates
would find employment through attachments whileytieere still in the universities.
Concurring with graduate participant 3, graduateigpant 2 said that indeed in the past

graduates did not have any problem to secure emmaoly because the demand for
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graduates in the work places was extremely venh tsgce the universities were
producing very few graduates. In addition, studesticipant 4 complained that some
graduates failed to find employment because theaddnfor the graduates is very low as
many people with university degrees have floodedjob market. As such, it takes more
than a year or two for a person to find employmémtsupport, graduate participant 6
explained:

For your information, | graduated in 2010 hoping $4ecure employment
after staying at home for three or four months mdnths.... have now
turned into years. | don’t know when | will findab. What pains me most
is that | have a Bachelors Degree in Environmeitahlth. While in the
university | was thinking that it would just take two to three months to
join the Ministry of Health but now. | do not thimkvill be able to pay
back my student loan.

What is coming out from the statement by the piiats is that some graduates did not

repay their student loans because they were noiogeth

On prevalence of the problem of unemployment indal Kadzamira (2003) noted a
20% and a 50% unemployment rate among the 19801890 university cohorts

respectively. Looking at the trend of unemployménis observed that the problem had
been existent in Malawi’s public universities forlang period of time and had been
increasing. NESP (2008) in section 4.5 (vii) cormsedhat unemployment is being
experienced among Malawi's public university gradgsa The finding that

unemployment in Malawi makes graduates fail to yefieeir student loans was also
noted by Johnstone (2003) among graduates in S@ahara African countries of
Ethiopia, Kenya, Tanzania, Uganda, Mozambique, \Bats®, South Africa, Ghana,

Nigeria and Burkina Faso. Similarly, Woodhall (2D04 her study in both low and
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middle income countries concluded that a failuregbgduates to pay back their student
loans was due to unemployment. This further cordivussa (2013) who noted that 9.8

percent was the unemployment rate among tertiagugtes in Malawi.

4.5.10 Feeling public university education be proded freely to citizenry

Most participants (15 out of 19 ) interviewed sththat graduates failed to pay back
their student loans because they felt public usityereducation was free public good
hence no need to ask the beneficiaries to paytfdfor instance, student participant 3
said, “Considering the fact that in the past pubhéversity education had been provided
freely to the citizens, | think it is totally wronasking some people to pay part of the
costs of public university education”. Furthermayegduate participant 1 explained:

It would be very wrong for the PUSLT to ask us pajst of their tuition
fees. There are many people holding big positiang m the Public Civil
Service, NGOs and Private Sector who benefited fpalslic university
education but did not meet part of the expensegheir university
education. Is it fair for us paying part of thettan fees?

This statement shows that some graduates do ndttwgay their student loans because
they feel public university education has to bevpmted freely. As an extension to what
the participants said, 72% of student respondents G8% of graduate respondents
indicated that graduates were failing to pay b&skrtstudent loans because of thinking
that public university education ought to be preddreely. Figure 3 is a reference to this

thought.
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Figure 3: Public University Education be provided feely
The current study finding is in tandem with Johnstd2004) who noted that in most
European governments, students resisted studerd Wigh an idea that public university
education has to be provided to citizens on fresgdh A similar problem was reported
in Sub — Saharan Africa (excluding Malawi) by Jdbne (2004). He observed that
students’ resistance to student loans was embedded/arxist ideologies and
corresponding view that public university educatlmas to be provided free of charge

because it is a public good.

4.5. 11 Lack of saving culture

The majority of the participants who were intervesiv(16 out of 19) explained that
graduates failed to pay back their student loaale they lacked money saving skills.
As such, they were unable to save part of theirthdgrincomes which they could have
used to service their student loans. For exampégluate participant 7 explained that for
a person to make savings there is need for himeotdhhave adequate salary or income
without which it would be very difficult to makedags as all the money is used to meet
other expenses such as payment of student loange\¢o, some participants expressed
that making savings does not require a personue hdequate money but determination.
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In support, graduate participant 3 explained:

What surprises me, is when people say they fagphioback their student
loans because of saying they cannot make somegsavtow come the
very same people manage to save money wheneverinteeyl to do

personal developmental projects such as buildingg®al houses, buying
cars and pursuing further studies such Masters Begrwhich cost
millions of Malawian kwacha. | know some peopleneee together doing
a Bachelor Degree in Education. Having worked fareoyear, they
decided to go back to school to pursue studiesherdields. They had to
pay tuition fees using money from their pockete iBsue here is that
graduates are not determined to save part of tealaries and pay back
their student loans.

To support what the participants said during therinews, 79% of student respondents
and 63% of graduate respondents indicated thaugtasl failed to pay back their student

loans because they lacked a saving culture asatetidy figure 4.
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Figure 4: Lack of Saving Culture
Figure 4.4 has shown that many graduates did npbpak their student loans because
they lacked saving culture. This finding is in tandwith a World Bank (2008) which
noted that graduates in Romania did not pay baeik student loans because they lacked

a saving culture.

101



4.5.12 Change of professional career

Most participants (14 out of 19) interviewed expkd that some graduates had not paid
back their student loans because they had charfysd professional careers. The
participants registered their worry that of laténéd become a norm by some graduates
who instead of looking for employment once they&edhe universities go back to
different universities in order for them to purduether studies such as Masters Degrees
or First degrees totally different from the onesytidid when they were getting student
loans. The aim behind was to enable them securéogmepnt in the fields deemed to be
rewarding to them. Upon finishing the studies, tsegure employment using the new
papers they had obtained. Having pursued theseéestwdthout getting student loans, it
becomes so difficult for the students to pay bduokirtloans because they know the
papers they are using were obtained not througthestuoans hence making it difficult
for the PUSLT to trace them and recover the lo@naduate participant 5 explained:

There are some of my friends we were togethehenuniversity. Upon

graduating, some of us decided to join the PublidlGervice since were
anxious to start working and getting salaries. Hgare some of our

friends switched on to other colleges to do othestFDegrees in fields

such as Law. Fortunate enough, these people paimriufees without

using student loans. As | am talking, they are gighese papers hence
making it difficult to know that these people ttiok student loans.

In support, 70% of student respondents and 76%adugte respondents as shown in
table 16 revealed that graduates fail to pay bhek student loans because of change of

professional career.
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Table 16: Change of Professional Career makes Gradtes not repay Student Loans

Students Graduates
Responses Frequency Percentages Frequency| Percentages
Strongly Agre: 32 53 71 62
Agree 1C 17 16 14
Disagre! 11 18 11 1C
Strongly Disagre 07 12 17 14
Total 6C 100% 11F 100%

Table 16 has shown that change of professionaecénegraduates contributes to failure
by graduates to pay back their student loans atugtas who benefited from the student
loans start using the second university qualifarai The researcher is of the view that
this is the case particularly for graduates who the#r first degrees to get enrolled in
fields that are deemed well-paying to them. Howgetrezy pay tuition fees digging from
their pockets. Upon graduating, the graduates lethwee universities and secure

employment using these acquired papers.

4.5.13 Taking advantage their guarantors cannot basked to repay the loans

As a last factor, most participants who were intmed (15 out of 19) stated that
graduates student loans because they knew thatstieient loan guarantors could not
be asked to pay back their student loans becaageéhtit a conviction that like them their
loan guarantors could not be traced and tracketid¥ublic Universities Loan Trust due
to unavailability of data by the loan lending agenith this thinking, graduates felt
either themselves or the loan guarantors wereasafecould not be pushed by the Public
University Students Loan Trust (PUSLT) to repaydstut loans. For example, graduate
participant 4 said, ‘Il am failing to pay back mydent loan because | know my guarantor

cannot be forced to repay the loan on my behatfil&nt participant 1 added that he felt
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that graduates failed to pay back their studenhdobecause they knew that their
guarantors were on a safe side. As a result, tekéytHat their guarantors could not be
forced to repay their student loans. This findilgtcadicts Ziderman (2004) who noted
that the loan guarantors in the five Asian coustoéChina, Hong Kong SAR, Republic
of Korea, Philippines and Thailand could pay batkdent loans on behalf of their
guarantees. Critically, one sees that graduatdsdbtheir guarantors who happen to be
their parents as role models as regards to repayofiestudent loans. With this in mind,
graduates copy the behaviour of their role modesis not of paying back student loans.
This is in tandem with the Social Learning TheoBaridura, 1997) that stipulates that
people change behaviour upon copying what theie mbdels are doing. It would
therefore be very difficult for graduates to paglo#he loans if their guarantors were not

showing willingness to have the loans paid.

In summary, the study has established that publiveusity graduates had not paid back
their student loans because of lack of loan repayrdetails, lack of well-established
loan administration structures in universities/ legés, failure to track and trace
graduates, weak legal system to support loanataleand recovery, lack of seriousness
in loan administration, low monthly salaries, dpates not aware of graduates who
have repaid their loans, huge responsibilitiemyemployment, feeling that public
university education be provided freely, lack o¥ieg culture, change of professional

career and taking advantage that their guarantarsot be asked to repay student loans.
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4.6 Mechanisms for Improving Student Loan Repaymerst

This question intended to explore mechanisms thatld be put in place if student loan
repayments in Malawi were to improve. To answer dgestion, in -depth interviews

were conducted with student loan administratorglipwniversity students and graduates
who benefited from student loans. In addition, asgionnaire was administered to both
public university students and graduates. The stootied that there were six loan

recovery mechanisms that could improve student tepayments.

The first mechanism was rigorous screening of stuttean applicants. As stated by 18
out of 19 participants who were interviewed, studean repayments in Malawi could
improve if the loan applicants were to be screargatously. For example, administrator
participant 2 explained that rigorous screenindoah applicants was vital towards the
repayment of student loans. In support, graduatéicggant 3 said, ‘Repayment of
student loans would improve by screening the loaplieants rigorously.” The
participants felt that rigorous screening of apiits would result in only needy eligible
students benefit from the national loan schemesuloport, 70% of student respondents
and 76% of graduate respondents indicated thataugo screening of student loan

applicants could result in improved student logragenents as illustrated by table 17.
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Table 17: Screening of Loan Applicants can resulniimproved Loan Repayments

Students Graduates
Responses Frequency Percentage Frequency | Percentage
Strongly Agre: 32 53 71 62
Agree 10 17 16 14
Disagre! 11 18 11 1C
Strongly Disagre 07 12 17 14
Total 60 100% 115 100%

Table 17 has shown that the repayment of studemsl@an improve through rigorous
screening of student loan applicants. The curra@atys finding is similar to the
Philippines study finding by Salmi (2003) which @dtthat rigorous screening of student
loan applicants helped to reduce student loan efad resulted in improved loan
repayments. Shen and Ziderman (2008) in their stndye five — Asian countries of
China, Hong Kong SAR, Republic of Korea, the Plpies, and Thailand noted that
student loan repayment improved through screenirtgeoloan applicants. According to
Ziderman (2004), screening helps to reduce detayltaking out high risk borrowers.
But he argues that to some extent screening mait ressome poor students who are the
target of most loan schemes being excluded. Howewelping only needy eligible
students benefit from the loans result in themiseahat without these loans they could
not have accessed their tertiary education hehey gee the need for them to repay the

loans.

As to how screening of applicants could be donestnparticipants (17 out of 19) who
were interviewed revealed that screening coulddree by asking the loan applicants to

provide some information concerning their familyckground such as availability of
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parents, that is whether parents are alive or diead, applicant is an orphan, current
person supporting his or her education and his@oanstatus, type of secondary school
loan applicant attended such as Private Secondargaf Community Day Secondary
School, an Academy , High School and so on ancpénseon who paid the tuition fees.
The finding is in tandem with Salmi (1993) studyding in South East Asia who
observed that student loan applicants were givamdoafter them providing some
information to the loan lending agency. As sucle participants stated that rigorous
screening could help the Public University Studeoan Trust (PUSLT) to determine

who should be given student loans basing on the ¢§pnformation one has provided.

The second mechanism was use of employers in toleand recovery of student loans.
Most participants interviewed (17 out of 19) suggdsthe repayment of student loans
could improve if employers were to be involved ollecting and recovering student
loans. It was observed that employers work harthimd with graduates who happened to
be their employees. For instance, graduate paatitih had this to say, ‘Personally, | feel
there is need to involve employers if student loares to improve.” As a compliment,
student participant 1 stated that employers sha@dnvolved in the collection and
recovery of student loans. However, the participaaiutioned that for this mechanism to
work there is need to sensitise the employers entbaollect money from the graduates
and remit it to the PUSLT. It was noted by the ipgrants that use of employers in
student loan collections is beneficial as it reduite costs such as travel costs that might
be incurred by the loan lending agency in its parfor those graduates who had

benefited from the loans. In addition, some empieyeay opt to pay the whole amount
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owed by the graduate then start deducting fronr timeinthly salaries. This augers well
with Woodhall (2004) and Chapman and GreenawaygR8@dy findings who noted
that student loan repayments in Sub — Saharan @ftimuld improve through the
involvement of employers in the collection of stntlkwans as they are the ones who are
at the point of entry of the graduates’ monthlyagak. This makes it easy to have the

money deducted at the source of entry of theirnmen

The third mechanism was constantly reminding stteder their obligation to repay
student loans. Most participants (13 out of 19¢nviewed suggested that student loan
repayments could improve by reminding studentsefiay their loans. According to the
participants, this would inculcate a spirit amohg students that student loans need to be
repaid after they graduate and start working. Stu@articipant 4 explained that failing
to remind the students makes them to forget thegt bave the loans that need to be paid
back. Graduate participant 1 added, ‘If studergsnat reminded to pay back their loans,
they tend to forget they have an obligation to yetheeir student loans.” Furthermore,

graduate participant 3 had this to say:

Just imagine that the four years | was in calégvas not reminded even
a single day that the loan given to me was supptsduk paid back. |
started thinking that the loan | was getting wasefthat did not need to be
paid back. The moment | left college | had to forgeout the loan taking
into consideration the myriad challenges | facecgwhstarted working....

To support what the participants said, 67% and 68%iudent and graduate respondents
indicated that student loan repayments could imptbvough reminding students to pay

back their students loans as figure 5 illustrates.
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Figure 5: Reminding Students could Improve Loan Repyments
Figure 5 reveals that student loan repayments doytdove if students are reminded to
pay back the student loans. The conclusion that m&rdrawn is that student loan
repayments can improve by reminding students tayefheir loans. As per the
participants, reminding students enables studesitsonforget their student loans. This

makes them feel that they have an obligation tayebe loans.

The fourth mechanism was proper data managementstordge on student loan
beneficiaries. Most participants who were inteneew(16 out of 19) commented that
student loan repayments could improve by having aat loan beneficiaries properly
stored and managed. According to participants, @rajata storage and management
could help the loan lending agency to just conthdtdata if it wants to pursue the loan
beneficiaries who do not voluntarily want to paykaheir loans. With this, it would be
difficult for the graduates to feel they cannottbeced and tracked hence be asked to
repay their student loans. In support, 67% of studespondents and 74% of graduate
respondents revealed that student loan repayments eanprove through proper data

storage and management as seen in figure 6.
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Figure 6: Proper Data Management and Storage can Iprove Loan Repayment
Figure 6 reveals that student loan repayments doyddove through reminding students

of their obligation to pay back student loans.

The fifth mechanism was sensitization campaigns. disclosed by 16 out of 19
participants, student loan repayments could imprdvstudents, graduates and the
general public were sensitized on student loan yrepats. This, according to the
participants, could help the students, graduatets tae general public to know the
importance of having student loans paid back. Iditamh, 11 out of 15 student and
graduate participants felt that these campaigns emaple participants to change their
mindsets that student loans need to be paid backupgport, administrator participant 3
bemoaned, ‘We think students and the general plplaw a lot about student loans.
However, there are no campaigns to promote themesld personally feel that if these
loans are sensitised to the general public, peopét feel that these loans be paid back.’
Furthermore, graduate participant 7 decried thatgioblem with student loans is that
people do not know why they should pay them back. t& how the sensitisation

campaigns can be done, most participants 18 ot®qgfarticipants explained that they
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can be done through use of media, public talk couph production of brochures and
magazines. In support, 65% of student respondemds7&% of graduate respondents
indicated that sensitisation campaigns could reaultnproved student loan repayments

as indicated in figure 7.
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Figure 7: Sensitisation Campaigns can Improve LoaRepayment
Figure 7 reveals that student loan repayments idaMacould improve through

sensitisation campaigns.

The participants felt that student loan repaymerasid improve by withholding
certificates of the graduates. Most participanteriiewed (17 out of 19) revealed that
withholding certificates of the graduates could utesin improved student loan
repayments. They emphasized that this could waskuidlents were to pay back the loans
before they leave the universities. With this, teticipants were of the view that
certificates could be given to students after thaye finished paying back their student

loans. The participants felt that this mechanismld work in countries where people
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economically are okay. Considering that in Malawident loans are designed to assist
needy eligible students from poor families to patian fees and access public university
education, participants emphasized that the meshmaobuld not work because of two
reasons. Firstly, it would not be possible for @nsity students to find money while they
were still in the universities because they canmmmfrpoor families. Secondly, the
government of Malawi was not the sole employer Ibtree graduates as others had to
seek employment in the private sector. As suchfigy@ants pointed out that the
mechanism could not be used in the recovery ofestutbans because it would be
difficult for graduates to seek employment in thévgte sector once their certificates
were withheld by the Public Universities Student&h Trust. In support, 69% of student
respondents and 78% of graduate respondents disclibgt withholding certificates

could not result in improved student loan repaymastshown in figure 8.
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Figure 8: Withholding Certificates couldn’t Improve Loan Repayment
Figure 8 shows that withholding certificates ofdwates could not contribute to
improved student loan repayments. In summary,estutban repayments in Malawi
could improve through rigorous screening of loppl&ants, involvement of employers

in student loan collection and recovery, consyargminding students of their obligation
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to repay student loans, proper data storage andageament and sensitisations

campaigns. However, withholding certificates cahwork.

4.7 Chapter Summary

The study has established that public universitydents applied for student loans
because of poverty, weaknesses in student loannedanation, fear of losing their
money should they discover that the loans were drek following fellow students who

were getting the loans.

Students got money from the loan scheme by sigthiagy loan application forms with
guarantors, District Commissioners (DCs) and meagiss. According to students and
graduates, this signing had nothing to do witmlogpayment but for confirmation that
the information they had provided was correct #rat they were bonafide citizens of
particular districts. On the contrary, student l@ministrators felt this signing was a
form of surety and for legal backing should thadyrates fail to pay back the loans.
However, the majority of loan applicants preferssgking the signatures of magistrates
than the DCs due to travel cost implications. lagtnot least, student loan applicants

were not interviewed because of the large numbestwdents who applied for the loans.

The Public Universities Students Loan Trust (PUSk&govered the loans by not
allowing graduates who had not repaid the loangot@abroad, asking loan applicants to
sign their application forms with guarantors, th€ Br magistrate and need for both

guarantors and graduates to voluntary repaymaduesl Interestingly, both students and
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graduates were not aware of the loan recovery amsims hence found it hard to repay

the loans.

Public university graduates had not paid back tseident loans because of lack of loan
repayment details, absence of well established éobministration structures in colleges,
failure by Public Universities Students Loan Trtsttrace and track graduates, weak
legal system, lack of seriousness in student &dministration, low monthly salaries,
graduates not aware of loan beneficiaries who hgohid their loans, huge
responsibilities, unemployment, narturing a feelith@t public tertiary education be
provided freely, lack of saving culture, change mbfessional career and taking

advantage their guarantors could not be askedtyréhe loans.

Student loan repayment could improve through rigsrascreeining of student loan
applicants, use of employers in loan collection aadovery, constantly reminding
students of their obligation to repay their studkans, proper data management and

storage and sensitisation campaigns.

4.8 Brief Discussion of the Results

As to why public university students applied fand#nt loans, what is coming out is that

the majority of students applied for the loanscduse of poverty. Nevertheless, other
students who had money to pay tuition fees agpgbethe loans because of weaknesses
which were prevalent in the way student loans wadeninistered. As such, these

weaknesses gave these students room to easilgsastglent loans which were meant
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for needy students. This finding is in line withhat Bandura noted in his Social
Learning theory that young adults failed to perfarertain financial behaviours because
of taking advantage of the social environment eeain the way the loans were
administered. In this case, students who had malgynot want to pay tuition fees
instead they decided to apply for the loans becthsasocial environment created in the
way the Public Universities Students Loan Trustswadministering student loans had
some weaknesses. As such, these weaknesses pravaigay to wealthier students for
them to access student loans meant for needy stud€onsidering the fact that the
wealthier students got money from the loan scheoe td the weaknesses, the same
scenario would apply when it comes to loan repaymEhe very same students could
again capitalise on the system’s weaknesses fon tiw pay back student loans. In the
same vein, students who applied for student loacsuse of fearing to lose their money
did so upon analysing the manner in which studeamd were administered. This made
them conclude that may be the money given to thas fnee. This finding is in tandem
with the social learning theory that states that social environment created in the way
loans are being administered makes young adultscliange their financial
behaviours.With this mindset, both students andgates found it difficult to pay back
the loans as they nurture a thinking that studeahd are free money given to them.
Students who applied for the loans because ofviatig fellow students getting money
from the student loan scheme supports the So@ahileg theory that argues that young
adults change their financial behaviours becaus®ltwfwing their friends due to peer
pressure as many students enter into the univesditie they are still adolescents. As

such, the decision for these students to pay baekons would also depend on whether
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their friends (fellow students) were paying back tbans or not. They would repay the

loans if their fellow students were doing so anzkwersa.

Both students and graduates did not have enougimmation on the procedures for
getting money from the student loan scheme. Theoreafor the procedures for getting
money from the student loan scheme were not cleatudents as they had contrary
reasons as to why they signed loan applicatiomdomwith guarantors, district

commissioners and magistrates. On loan recoveryhamems, both students and
graduates were not aware of the mechanisms that watr in place.This created an
impression to graduates to relax and not repayldhes because of thinking that they
were safe hence could not be brought to book. Haden that graduates knew the loan
recovery mechanisms, they would have realisedttieyt were not safe if they did not
pay back the loans. As such, they would have stgréging back the loans knowing that

one day they would be asked to repay the loans.

Coming to the factors which made graduates fagap back their student loans, one can
see that these factors would be put into two caiegoOn one side there are factors
which have to do with the system and on the othde $actors to do with loan

beneficiaries. Therefore, the problem of studeatlaon — repayment is due to both the
system and the graduates . For example, gradhatefiled to pay back student loans
due to absence of well established student loanirasination structures in colleges/

universities. Therefore, absence of clear strustureuld make the loan beneficiaries not

pay back the loans as they could find it diffictdtknow where to have the loans paid
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back. This finding is in tandem with Bandura’s thewhich states that young adults fail
to perform a financial behaviour by looking at tlsmvironment that exists in
administration of finances. Apart from that, ladkseroiusness in the way student loans
were administered by the Public Universities Stisléman Trust would make graduates
think that student loans were free money hencenativation to repay the loans. This
agrees with the Social Learning theory that arghas people fail to perform financial
behaviour where there is lack of motivation to perf a particular behaviour. Weak legal
system to support collection and recovery of tren$o would make graduates perceive
that may be the loans were not supposed to belzakl .This is in line with the Social
Learning Theory which argues that people fail tafgwen a particular financial
behaviour due to perceived norms. It also stdtaspeople change financial behaviour
once they know that the advantages outweigh thaddantages of not performing a
particular function. Finally, graduates had noidpaack their student loans because of
knowing that their guarantors, whom they regardedode models, could not be asked to
repay the loans.This finding supports Bandura’sé@a®arning Theory which posits that
young adults change their financial behaviour dumfiluence of role models who in this
case were graduates’ loan guarantors. From thescan see that graduates could have
paid back the loans had it been that their guarani@re paying back the loans since
they acted as role models. Inspite of this, studes repayments could improve by
employing a number of mechanisms. However, thelehge lies on implementation of

these mecahnisms to support loan collection aruvesy.
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CHAPTER FIVE

SUMMARY, CONCLUSION AND RECOMMENDATIONS OF THE STUD Y

5.1 Chapter Overview

This chapter presents a summary, conclusion anchmeendations to the study. The
purpose of the study was to investigate the fadt@saffected student loan repayment in
Malawi’'s two public universities from 2001 to 200Bo achieve this purpose, the study
answered a grand tour question which was: Whaofa@affect the repayment of student
loans? This grand tour question was answered byotlmving five research questions:
(1) Apart from inability to pay, what factors drivmiversity students to apply for student
loans? (2) How do university students get moneynfrihe student loan scheme? (3)
What mechanisms are put in place by the Public &msities Student Loan Trust for it to
recover student loans? (4) Why do public univergitgduates fail to pay back their
student loans? (5) What mechanisms can be putcepf the loans are to be paid back?
The study was a mixed exploratory sequential desigereby qualitative data were
collected in the first place .This was followed lbbgllection of quantitative data.
However, qualitative was a dominant method in thel\s The purpose of this chapter

therefore is to present a summary, conclusion aadmmendations of the study.
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5.2 Summary of Findings

From the results, we see that the majority of mubltiiversity students applied for student
loans because of poverty. Nevertheless, some gsiddr had money to pay tuition fees
applied for the loans because of weaknesses iestloan administration, fear of losing
their money should they discover that the loansewieee money given to them and
following fellow students who were getting moneyrr student loan scheme. This
implies that student loans meant for needy stisderre also accessed by those students
from wealthier families. In addition, both studerged graduates did not know the
reasons on the procedures put on how to get manay the student loan scheme. Not
knowing the reasons attached to the procedurestasget the loan would not encourage
them to pay back the loan because for example weayd not know that the DC was
used to make them pay back the loan legally. Theofadoehind graduates’ failure to
repay student loans emanated from both the loaefisearies and the way student loans
were administered. All in all, student loan repagymeould improve by employing a
number of mechanisms. However, implementation @&séh mechanisms remains a

challenge.

5.3 Conclusion from the Results

Based on the results, both graduates who tookadwes|while in the university and the

system administering student loans are to blamsettatent loan non- repayment. On one
hand, graduates are to blame because they hadiveegdtitude and understanding

towards student loans’ repayment right from theversities when they were getting the

loans and these affected their thinking of payiagkbthe loans. On the other hand, the
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system that handled the student loans is to blaenause of the way it administered the

student loans. The way the administration of tlem$owas handled by the system gave an
impression to graduates that the loans were fréchawvas not the case. As such, the

system should be faulted for graduates’ failureefmay the loans. So the central argument
of this study is that both the clients and the exysthat dealt with student loans ought to

be blamed for student loans’ non-repayment and lb#t should be reformed for the

university student loan scheme to achieve its mepo

5.4 Recommendations of the Study

Since the problem of student loan non —repaymeasssciated with both the clients and
the system, the study recommends that studentdoheme policy reformation should

deal with both, the clients (because of their negaattitude and understanding towards
loan repayment) and the system (which deals willdesit loan administration). Apart

from that, the Public Universities Students LoansEishould see to it that mechanisms of
identifying clients for the loans and paying balkk toan are put in place in order that the
loans should be accessed by targeted group andemecbon set times. Furthermore,
separate student loan administration structuresuldhbe established in colleges /

universities unlike incorporating student loan adistration in the already existing

college administration structures.
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Appendix 1: Letter of Introduction from Deparment

UNIVERSITY OF MALAWI

CHANCELLOR COLLEGE
Principal: Christopher Kamlongera, P. 0. Box 280, Zomba, MALAWI
B.A. Dip TEQ, M.A, Ph.D Tel: (265) 01 524 222

Telex: 44742 CHANCOL MI

Our Ref.. EDF/6/19 Fax: (265) 01 324 046
Your Ref.:
11 April 2011
Dear Sir/Madam

INTRODUCTORY LETTER FOR MASTER OF EDUCATION (MEd)
RESEARCH

Mr Fletcher A.]. Mushani is a Master of Education ( (MEd/PPL/19/10; student in
the Policy, Planning and Leadership program in the Department of Educational
Foundations at Chancellor College, University of Malawi. Mr Mushani is
working on his thesis titled University Graduates and Public University Loan
Scheme. This is meant to be a request to you Sir/Madam to assist our student in
his endeavour to collect data for the said thesis from your institution or
organization.

Thank you
.

/ v
0 Rt
v

Dr Richard Nyirongo \J\
HEAD, EDUCATIONAL FOUNDATIONS

Tel: 0999’796561
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Appendix 2: Response Letter from the University Registrar

UNIVERSITY OF MALAWI

UNIVERSITY OFFICE
TELEPHONE: (265) 01 524 282/01 524 060 UNIVERSITY OFFICE
E-MAIL: uniregistrar@unima,mw P.0. BOX 278
FAX: (265) 01 524 031/297/760 ZOMBA
Website: www unima.mw MALAW]

Our Ref: 1/8/27
5% August, 2011

Fletcher A.J. Musyani
Chancellor College
Faculty of Education
Postgraduate Programme
P.O. Box 280

Zomba

Dear Fletcher,

RE: PERMISSION TO COLLECT DATA FOR A STUDY ON
EDUCATIONAL POLICY ISSUES

Refer to your letter on the same subject which was sent to
us on 30t July, 2011,

Kindly be advised that student loans are managed by the
Public Universities Student Loan Scheme and not the
University of Malavsi. Therefore, you may wish to contact the
former on the captioned subject,

We hope that you have been guided accordingly.

ey =
‘;!%« v

A D U Chinombho
FOR: UNIVERSITY REGISTRAR

CC: Deputy University Registrar
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Appendix 3: Permission letter to and from the Dean of Postgraduate Studies

L
), ablel 7
University of Malawi W ol Py

Chancellor Cél]egc ’p . o) )
Faculty of Education
a9l W ?

Pogt Graduate Program

P.0 Box 280 ﬁg/%/”

Zomba, Malawi .

@ﬂﬁm f&.&’fﬂ

May 19, "Dll

s;/(o/i

Ths Registrar
Caancellor College pﬂ. C’i i ;(L K : »
P.O Box 280 | c_“b\_h W_J-ﬂgm . F?M' .
j" .—rff s A 11,,,»_;,“{,., JI\_. G ;,J;._,-a.l, JSI
by T e
\Q' C’lt I i

PERMISSION TO COLLECT DiTA A% CONDUCT MY STUDY AT VOUR
FMETITUTION FOR A STCDY ON EDUCATIONAL POLICY ISSUES.

I write 1o seek permission to collect data and conduct a research study at your
institution for my Master study on Student Loan Scheme. The tifle of the study is
“University Graduates and Public University Loan Scheme’. The purpose of the study
is to investigate the factors that make most graduaes who benefifed from the loan
scheme fail to pay back their loans. As such, I would like to request your office to
assist me with data on the mumber of graduates who have so far benefited from the
Joan facility and those who have paid or not back the loans since from 2001 to 2010,
In addition, { will ask some employees in your goad office to participale in my study.
However, their names or any information leading to disciosure of their identities will
be kept in private and confidential in the final report. This study is for acaderic

PUEPDSES.

[ am 2 student at Chancellor Callege pursung a Master of Ed ucah on in. Educationat

Policy, Planni\ng and Leadership.

/‘ﬁ} ;Llr* M W "'—}"‘C"“““M

= Al o0 o j = 1 amiy SN W
ShatdE? MX K; M&;:ﬁmmﬁe{:} Jefa;\:(pf
Sy snewhp wl b aeven “h

2y . : L;::Z g-uww p@,ﬂ.&z—ﬂ
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Should vou have any question vou can contact me &t 0888 332914 or on this emal

address: fraushani{@yahoo.com.

pind attached is an infroductory latter from the Head of Education Foundations af

Chancellor College.

Your urgent response will be grearly appreciated.

Yours sincerely

)
”

FLETCHER A.J. MUSHAM
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